
Greenfields Community Primary School 

 

GREENFIELDS COMMUNITY PRIMARY SCHOOL VALUES: 
 

Be Amazed - Stay curious and follow your dreams. Never lose your sense of wonder. 

Be Brave - Confront your fears and take a chance. Mistakes are the best lessons. 

Be Original - Never stop asking questions. Seek out the answers. 

Be Bold - You are capable of changing a situation. Become the explorer of tomorrow. 

 

GREENFIELDS COMMUNITY PRIMARY SCHOOL INTENT: 
 

The Greenfields curriculum is driven by our school values. There are clear links between what we say the ambition for our children is and how we 

intend to achieve it. It is our aim to enable our children to stand on the shoulders of those that have gone before and create things which may 

well help them fuel solutions to society’s problems. In selecting specific content,  staff celebrates and embraces the different backgrounds, 

heritage, language and traditions of all the children living in this country as well as introducing them to the best that has been thought and said in 

the past and present. Over the course of the academic year, children will have the opportunity to explore more deeply each of our school values in 

a planned and progressive way. 

 

GREENFIELDS COMMUNITY PRIMARY SCHOOL IMPLEMENTATION: 

How the Greenfields curriculum works: Our curriculum is unique to our school and our children. Our values underpin the curriculum at 

Greenfields which allows our children to understand in explicit detail our ambition for them; what it means to be a part of our school. Teachers 

use the national curriculum objectives as a starting point to design the curriculum for their year groups, all the while thinking about how best to 

connect different content and skills in a meaningful way. This enables teachers to use the very best examples from across each subject discipline 

to foster the curiosity and fire ambition within our children. 
 

Making meaningful links: Teachers use the overarching value for that term to link children’s learning. Staff use our values as the starting point 

when making decisions about the lens through which very deliberate and specific content is viewed in individual subjects, ensuring that our 

children have the opportunity to  develop progressive knowledge, skills and behaviours, and that these assimilate over time through many 

different experiences and opportunities offered across school; we are building schemas. 
 

The extended Greenfields curriculum: Across the school, from Pre-school to Year 6, embedded within the Greenfields curriculum is the 

understanding that ‘real life’ experiences and outdoor learning are vital to children achieving their best. Experiences and visits are planned in a 

progressive way across school, ensuring that there is a core offer across children’s career at Greenfields. 

 

 

 

 

 

 



… be amazed…  

This value in our curriculum is all about fostering a sense of curiosity by introducing our children to the widest of worlds including the most 

spectacular that the human and natural world has to offer. In the Early Years, this begins by looking at finding wonder in the everyday; changing 

of the seasons, a growing plant, simple cause and effect. With our eldest children, we expose children to the finest examples of academia, the 

creative arts, science, sports, society and exploration; giving our children the very best and varied examples from which to aspire.  

Subjects are linked in progressively and conceptually through our ‘be amazed’ value in the following way: 

EYFS KS1 LKS2 UKS2 AMAZED 

(Autumn 1) love, dreams, beauty love, dreams, beauty love, dreams, beauty love, dreams, beauty 

passion, creativity, passion, creativity passion, creativity 

diversity, belief diversity, belief 

equality, values 

 

...be brave… 

This value in our curriculum is to instil in our children the confidence to take a chance. Our children know that making mistakes are fundamental 

to learning. Resilience is not taught; it is a retrospective skill that is developed over time. Our curriculum gives our children the opportunity to 

build resilience by being confident to take the first step. In the Early Years, this begins by being willing to have a go at something new. In our 

eldest children, we prepare our children for the pressures of life beyond our school, both academic, social and personal, equipping them with skills 

to become strong and mentally healthy young adults with high self-esteem.  

Subjects are linked progressively and conceptually through our ‘be brave’ value in the following way: 

EYFS KS1 LKS2 UKS2 BRAVE 

(Autumn 2) empathy, fears empathy, fears empathy, fears empathy, fears 

consequence, mistake, 

strength 

consequence, mistake, 

strength 

consequence, mistake, 

strength 

power, conflict power, conflict 

adversity, protest 
 

 

 



…be original… 

This value in our curriculum is all about fostering our children to be questioning and evaluative of all they see and hear. Our children are 

encouraged to think originally about what they have learnt and how to apply their learning between different situations. In the Early Years, this 

begins by establishing a voice for children who feel undaunted by sharing what they know, as only by developing what you know can you begin to 

question. In our eldest children, we look for opportunities to think of solutions that might not always be obvious; being selective and having the 

skills to prioritise information so that they can be effective in their efforts.  

Subjects are linked progressively and conceptually through our ‘be original’ value in the following way: 

EYFS KS1 LKS2 UKS2 ORIGINAL 

(Spring) change, identity change, identity change, identity change, identity 

individuality, freedom individuality, freedom individuality, freedom 

wisdom, reform wisdom, reform 

morality, truth, faith 

 

…be bold… 

This value in our curriculum encourages the skills of reflection to ensure children understand how they have gained the knowledge they have. Our 

children know that their learning is not defined by content but by developing the skill of using what they know. It is a combination of confidence 

and caution in the right measures and at the right time. In the Early Years, this begins by children initiating their own learning. In our eldest 

children, it is developing subtlety in their opinions and thoughts; understanding that others may hold different viewpoints, but that they are able 

to act with respect and tolerance.  

Subjects are linked progressively and conceptually through our ‘be bold’ value in the following way: 

EYFS KS1 LKS2 UKS2 BOLD 

(Summer) choice, responsibility choice, responsibility choice, responsibility choice, responsibility 

fairness, loyalty fairness, loyalty fairness, loyalty 

influence, democracy influence, democracy 

justice, opportunity 
 

 

 

 

 



 

Across the school year, we have grouped together subjects that form the focus for the term or half term. We know that by giving children the 

time to immerse themselves in a subject in an experiential way which allows them to make purposeful connections and associations with prior 

knowledge, allows them to learn better. In essence, children who are given the opportunity to live and breath a subject as they are learning it,  

remember more. The children are given the opportunity to consolidate their learning over multiple sessions, rather than concentrating the same 

amount of practice into one session. We ensure that children are given the opportunity to recall information from previous lessons, previous 

weeks and terms, all  which together helps to support rich, deep learning embedded with a child’s longer term memory.  

 

AUTUMN 1 AUTUMN 2 SPRING SUMMER 

...be amazed ...be brave ...be original ...be bold 

FOCUS SUBJECTS ~ Art, D&T FOCUS SUBJECTS ~ Geography 

& History  

FOCUS SUBJECTS ~ Geography, 

D&T, Music 

FOCUS SUBJECTS ~ History, 

Art, Music 

ONGOING SUBJECTS ~ 

English, Maths, Science, PSHE & 

RSE, MfL, RE, PE, Computing 

ONGOING SUBJECTS ~ 

English, Maths, Science, PSHE & 

RSE, MfL, RE, PE, Computing 

ONGOING SUBJECTS ~ 

English, Maths, Science, PSHE & 

RSE, MfL, RE, PE, Computing 

ONGOING SUBJECTS ~ 

English, Maths, Science, PSHE & 

RSE, MfL, RE, PE, Computing 

 

 

GREENFIELDS COMMUNITY PRIMARY SCHOOL: 

The expectation of the Greenfields curriculum: The content of the Greenfields curriculum is rooted in the National Curriculum. By the time 

children reach the end of each year group, our children will have developed a rich body of knowledge in all subjects and had the opportunity to 

practise skills that will enable them to enter the next stage of their education successfully. It is our expectation that children will have broad 

and wide ranging knowledge, understanding and examples from which to begin to form opinions about their preferences and aspirations into 

adulthood. It is our fierce determination that regardless of a child’s background, they will have had the same opportunities and exposed to the 

best examples from all subject disciplines, capturing their desire to continue learning as they become adults.  

 

All learning leads towards an end point. The Greenfields curriculum has been designed both to offer progression from year to year, but also 

across a year. The content of each subject has been deliberately ordered to best support children’s understanding.  

 

 

 

 

 

 

 

 

 



 

HISTORY CURRICULUM: 

We aim to provide a high-quality history education that will help pupils gain a coherent knowledge and understanding of Britain’s past and that of 

the wider world. We aim to inspire pupils’ curiosity to know more about the past. Teaching should equip pupils to ask perceptive questions, think 

critically, weigh evidence, sift arguments, and develop perspective and judgement. Our curriculum will help pupils to understand the complexity of 

people’s lives, the process of change, the diversity of societies and relationships between different groups, as well as their own identity and the 

challenges of their time.  

 

The aim of our history curriculum is to ensure that all pupils: 

 

 Know and understand the history of these islands as a coherent, chronological narrative from the earliest times to the present day: how 

people’s lives have shaped the nation and how Britain has influenced and been influenced by the wider world.  

 Know and understand significant aspects of history of the wider world: the nature of ancient civilisations, the expansion and dissolution of 

empires; characteristic features of past non-European societies; achievements and follies of mankind. 

 Gain a historically grounded understanding of abstract terms such as empire, civilisation, parliament, peasantry, legacy, democracy, 

monarchy, aristocracy, rebellion, industrialisation 

 Understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them 

to make connections, draw contrasts, analyse trends, frame historically valid questions and create their own structured accounts, including 

written narratives and analyses. 

 Understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why 

contrasting arguments and interpretations of the past have been constructed. 

 Gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, 

regional, national and international history; between cultural, economic, military, political, religious and social history; and between short 

and long term timescales  

 

At Greenfields, we want to ensure that children are at the heart of our teaching and learning in history, where all of their opinions are valued. We 

want to equip children with the knowledge and skills to discuss and write about history at a higher level than previously before. This will prepare 



them to articulate clearly across a range of contexts at secondary level and beyond. With our new, engaging studies, pupils will have the 

opportunity to think historically and understand how Britain and the wider world has been shaped. We want the development of their history skills 

and love of history to work symbiotically equipping with a vast array of real life skills. Also, through carefully selected educational visits pupils will 

be able to apply their learning and leave school with meaningful and memorable experiences. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



HISTORY: 

At Greenfields, we teach history through our Greenfields curriculum. Each subject stands alone in it’s own right allowing teachers to select the 

very best examples of the subject discipline. Subjects are linked by our overarching school value for that term, allowing breadth and depth of 

subject content to be explored. Where natural links can be made, teachers can group teaching of specific content to allow children the context 

for the content.  
 

GREENFIELDS COMMUNITY PRIMARY SCHOOL 

Yearly Overview- History 

Knowledge/understanding  

Know and understand the history of these islands as a coherent, chronological narrative from the earliest times to the present day: how people’s lives have shaped the nation and 

how Britain has influenced and been influenced by the wider world.  

Know and understand significant aspects of history of the wider world: the nature of ancient civilisations, the expansion and dissolution of empires; characteristic features of 

past non-European societies; achievements and follies of mankind. 

Abstract themes across history 

Gain a historically grounded understanding of abstract terms such as empire, civilisation, parliament, peasantry, legacy, democracy, monarchy, aristocracy, rebellion, 

industrialisation   

Historical concepts   

Understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make connections, draw contrasts, 

analyse trends, frame historically valid questions and create their own structured accounts, including written narratives and analyses. 

Historical methods   

Understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting arguments and 

interpretations of the past have been constructed. 

Historical perspectives   

Gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national and international history; 

between cultural, economic, military, political, religious and social history; and between short and long term timescales  

 

 

 



EYFS Development  

Matters  

Content  

 

Nursery 

 

Understanding the world  

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s 

personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important 

members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems 

will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this 

extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading 

comprehension. 

Specific objectives 

Make connections between the features of their family and other families. 

Begin to make sense of their own life story and family’s history. 

Show and explain the concepts of growth, change and decay with natural materials. (Develop time-related vocabulary) 

Specific 

content 

 

 Subject 

vocab 

  

EYFS Development 

Matters 

Content 

 

Reception 

Understanding the world  

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s 

personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important 

members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems 

will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this 

extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading 

comprehension. 

Specific objectives 

Comment on images of familiar situations in the past. 

Compare and talk about members of their immediate family and community.  

Compare and contrast characters from stories, including figures from the past. 



Specific 

content 

Present children with pictures, stories, 

artefacts and accounts from the past 

explaining similarities and differences.  

 

Share texts, images and tell oral stories that 

help children to begin to develop an 

understanding of past and present. 

 

Draw out common themes in stories such as 

bravery, difficult choices and kindness and 

talk about children’s experiences with these 

themes.  

 

Subject Voc    

Year 1

  

NC Content Significant historical events, people and places in their own locality. 

Changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life 

Events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first aeroplane flight or 

events commemorated through festivals or anniversaries] 

The lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to 

compare aspects of life in different periods  

Specific 

content 

What was the North East like when your 

grandparents/great grandparents were 

children? 

 

Children need to conceptualise how long ago 

that was - what has changed over that period 

of time? TV. phones, cars - show lots of 

pictures to stimulate understanding. 

 

How has Wideopen changed as a place? 

shops/businesses/major roads (no motorway) 

What jobs did people do? Mining? Who 

worked?  

 

Use lots of pictures as source materials - 

children need to construct their own 

Begin to understand short and long term timescales. 

The children need to recap their knowledge of time-related vocabulary and look at images of things 

from the past. 

Reinforce time-related vocabulary, moving from today, yesterday, a few days ago, last week, a long time 

ago and create a time-line with the children showing the week you have had so far, the children can add 

to it too by all writing something that happened yesterday or even longer and they place it onto the 

working wall timeline. (The more able could create a little personal timeline, using something like post-it 

notes on their table - give them sentence stems like this morning I … , yesterday I … ) 

Choosing a favourite memory 

Now to demonstrate an awareness of this more independently, the children can pick one of their 

favourite memories growing up so far. They can try using phrases like, when I was younger or this was a 



understanding of what has changed. 

 

Pictures/maps specific to Wideopen available 

online to demonstrate to children how the 

village has changed.  

 

long time ago. Share the memories as a class, add them to your class timeline, address any 

misconceptions that come up at this point too. 

(It is important to keep revisiting the time-related vocabulary) you could use it as a starter to lessons 

where pupils order the phrases from longest ago to present) 

Recalling events from their own lives. 

Now start to think more broadly, ask the children to think about some important events in their lives. 

Things like birthdays, Christmas, brothers or sisters being born etc. 

Now ask the children to order them starting with the earliest event and ending with the latest one. 

Show children key points in their life to add in if anything has been missed (Being born, learning to walk 

etc.) 

Introduce the vocabulary ‘chronological order’ - this is when we put things in order from oldest to 

newest or in the order in which they happened. 

To each picture attach some time related vocabulary like ‘first’, ‘next’ etc. Have some of the children 

share their timelines and the children can all decide if it has been ordered correctly. (Note down the 

children that have used the time-related vocabulary correctly, this is useful for assessment and shows 

they have retained their EYFS knowledge). 

Look into a suitcase with items relating to a monarch (Using sources to make simple inferences) 

This could be things like a crown, cape, golden sceptre (fake obviously), images of castles or palaces etc. 

Can the children infer and draw upon their own experiences or knowledge? (Mr Lumsdon has some props 

for these things) 

Placing monarchs onto a timeline (The dates are not important but the discussion/reasoning is) 

Now show the chn the images of the famous kings and queens and read them the ‘clues’. See if 

chn can do some detective work in small groups to put them into the correct order (introduce 

chronological order as vocabulary). Suggest that more modern monarchs have photos rather 

than paintings, also, look at their clothes - this can also be a clue as to how modern/old they 

are. As a class, feedback and create your timeline, placing the images and names in the 

correct order - initially the correct order is not important, but rather the discussion and the 

understanding of past and present. Once you have the correct order - put them onto a 

timeline on your working wall. 



Link to images of monarchs and their dates/order. 

Understanding the role of a monarch 

Explain that chn are going to pretend to be crowned as a monarch (define this as a king or 

queen) and ask them to suggest their own royal title (e.g. Queen Jane of Bradford or King 

Amir of London). You can refer to the children by their royal name for the rest of the topic if 

you want. 

Create a mock throne in the classroom and get chn to take turns to walk up in a cloak and sit 

on the throne to be crowned while the class stands, then bows. Explain that at a coronation 

the audience would say 'long live the queen/king'. You might even want to play coronation 

music - Zadok the priest, while this is happening. (Here is the clip of our Queen’s coronation - 

https://www.youtube.com/watch?v=X-QvwFWTB5c) 

Send the chn off into small groups for 3 mins to discuss what they know about monarchs – this 

could be anything from ‘wears a crown’ to ‘lives in a palace’. Ask chn to write down as many 

words on a piece of crown shaped paper as they can (ensure you have one child in each group 

who can scribe). Get each group to share their ideas and scribe these onto a giant crown which 

can be displayed and referred back to at the end - put it on the working wall and add to it as 

you progress. 

Explain that you are going to think about what monarchs do as a ‘job’ and what their ‘role’ is.  

Start the chn off by suggesting some ‘jobs’ and ask them if they think which ones a king or 

queen might do (e.g. visiting people for meetings - yes; driving a train – no). Share some of the 

information in the links and as a class suggest 3 or 4 ideas (e.g. ‘read official papers’; ‘give 

advice to the government’; ‘go and visit people’). Explain that modern British monarchs don’t 

make laws, but in the past they did. Explain that chn are going to create a monarch’s ‘job 

description’.  

http://projectbritain.com/royal/role.htm - explanations of some of the Crown’s key roles. 

Looking at Elizabeth I and Elizabethan times. (Judging sources) 

 

Look back at your class timeline and ask chn if they can remember which queen is Elizabeth I 

(note that the current queen is also called Elizabeth, but is the 2nd). Do you think Elizabeth 
lived a long time ago or recently? – look at the timeline photo (and the images) and point out 

her clothes and that we don’t have photos of her, just paintings. These two things give us 

https://drive.google.com/file/d/1DWznPcHjuB6beb_jiJ0FsV7pK-Dx919N/view?usp=sharing
https://www.youtube.com/watch?v=X-QvwFWTB5c
http://projectbritain.com/royal/role.htm


clues that she lived a long time ago.   Images here 

 

Show chn the movie clip of Elizabeth’s coronation (explain this is a movie and not actual 

footage!) and look at the images. Ask chn to make observations (people standing still, the 

procession – Elizabeth being led, the Bishop of Carlisle crowning her, the choral music), you 

might even want to compare it to the clip of our own Queen Elizabeth’s coronation, how 

different are they? - This would be a tough comparison though as one is a movie and one is 

actually real but it doesn’t reflect the age of them, if that makes sense. Explain that you are 

going to learn more about Elizabeth’s life as Queen, and the Elizabethan times that she lived 

in. 

 

Give chn the ‘life then and now’ images in groups and see if they can sort them and match them 

up correctly, this is a good chance for some historical reasoning.. Ask chn if they think things 

like modern plumbing and electricity existed at the time of Elizabeth I. Discuss the pictures 

and ask the chn what they would and would not like about living during this time. 

 

In the same groups, give chn one mystery item per group then swap after 1 min, until they 

have all seen them. Explain that each item represents a key ‘event’ that Elizabeth has an 

influence on and that affected England (the initial aim of this activity is to encourage the chn 

to think historically , so ask them to think what the item was used for then make a suggestion 

as to its significance). 

 

 

Looking at Victoria I and Victorian times. 

Look back at your class timeline and ask chn if they can remember which queen Victoria is. Do 
you think Victoria lived as long ago as Elizabeth I or more recently? – look at the timeline 

photo (and the images) and point out her clothes are different to Elizabeth’s, but are still 

quite old fashioned and that while we have photos of her, they are only in black and white. 

These things give us clues that she lived more recently than Elizabeth I but still quite a while 

ago (explain that the current queen is her great-great granddaughter, for some context). 

Explain that you are going to learn more about Victoria’s life as queen, and the Victorian era 

that she lived in.  

 

Give chn the ‘life then and now’ images in gps and see if they can sort them. Ask chn if they 

think things like plumbing and electricity existed at the time of Victoria (yes!). Discuss the 

pictures and ask the chn what they would and would not like about Victorian times. 

https://drive.google.com/file/d/1l4wOq2c7rnrbQruizR56NKypGvKm8t41/view?usp=sharing
https://www.youtube.com/watch?v=2uapvgwQpgM
https://www.youtube.com/watch?v=Y3qH0rpwwe4
https://drive.google.com/file/d/1l4wOq2c7rnrbQruizR56NKypGvKm8t41/view?usp=sharing
https://drive.google.com/file/d/1l4wOq2c7rnrbQruizR56NKypGvKm8t41/view?usp=sharing
https://drive.google.com/file/d/1Q_7MMCYpHe3_CAkqQuxJWw0D_38GYs5F/view?usp=sharing
https://drive.google.com/file/d/1Q_7MMCYpHe3_CAkqQuxJWw0D_38GYs5F/view?usp=sharing


 

 In the same groups give chn one mystery item per gp then swap after 1 min until they have all 

seen them. Explain that each item represents a key ‘event’ that Victoria had influence over 

and that affected England (the initial aim of this activity is to encourage the chn to think 

historically , so ask them to think what the item was used for then make a suggestion as to its 

significance). 

 

What kind of person would you have to be to become a successful monarch? 

 

This really is an introduction into the analysing phase, you could get the children back into 

their role-play mindset and decide if they were a monarch, what would be important to them? 

 

Would they want to be kind to everyone? 

What would happen if somebody in their kingdom did something wrong? 

How would they describe themselves? (Come up with 5 words) Sensible, strong, intelligent etc. 

 

How is a monarchy different to a government? 

 

This sounds complicated but it should be done entirely through role-play. Think of something 

that the children have to decide on, like the type of biscuits to bring in on Friday. Choose one 

of the children to be King or Queen and let them decide on their own what the class gets. 

Explain that During the reign of Queen Elizabeth I, she would have made decisions for 

everyone on important things, not necessarily biscuits. 

 

After that, have a class vote on biscuit flavours and explain that this is how we make decisions 

in our country now it is called democracy. 

 

After the activity, you might want to record the responses of the children to the following 

questions: 

 

-Do you think it would be a big responsibility if you had to make decisions for everyone like 

Queen Elizabeth I? 

 

-Do you think that it is a much fairer system of democracy that we have now, where the 

monarch isn’t in charge of decisions? 

 

Similarities and differences between our Queen Elizabeth II, Queen Elizabeth I and 

Queen Victoria 

You could ask the children do you think they all have similar personalities? Do you think they 

https://drive.google.com/file/d/1Q_7MMCYpHe3_CAkqQuxJWw0D_38GYs5F/view?usp=sharing


are responsible and kind people? 

Look at the types of clothes they wear in the various portraits and compare them with our 

own Queen. (The obvious comparisons would be things like expensive clothing and the crown - 

these are symbols of being a King or Queen. 

Continuity and change in the way they rule 

A huge trend that differs between the 3 monarchs is law-making (describe this as making the 

rules). You could explain to the children that Queen Elizabeth I was completely in charge of 

making all of the rules for Great Britain. Queen Victoria had started to let the people create 

laws but she did have some influence over the decision making. Our own Queen Elizabeth II 

has virtually no say at all on the rules of the country. 

You could place this onto a mini-timeline to show the change over time, even add it to your 

working wall and ask the children questions like: 

Which system do you think was the safest for Britain? 

Which system do you think was the best for Britain? 

Which Queen do you think had the most power? 

It is easy to see the similarities but can they find the differences? 

Why do you think people vote in Britain now instead of letting the monarch make all the 

decisions? 

More able pupils could give each style of rule a score out of 10 with an explanation to go with 

it. 

Re-visit the lesson on a monarch’s job description - Would Queen Elizabeth I’s job description 

be different to Queen Elizabeth II’s? 

Most significant aspect of each Queen 

This exercise is about the children being able to select important information over less 

important. 

Tell the chn you are going to read through the parts of their life that a remembered (similar 



to the memories activities you did at the start) 

For Elizabeth I, (link to aspects of her life) - encourage the chn to use words like significant 

and important. 

‘I think it was really important that Elizabeth I was really good at speaking in front of people, 

you would have to be good at that if you were a monarch.’ 

(Link for Victoria) - same activity. 

 

You could then compare that to our current Queen, Elizabeth II - watch this news round link 

from her 92nd birthday that talks about some important parts of her life. 

The children could try to come to a judgement of which Queen is the most significant of the 

3, there is no right or wrong answer - it is more about the children having a go at explaining. 

The values of Queen Elizabeth I and Queen Victoria as seen in portraits 

 

There are a selection of images used in the resource, please use as many or as little depending 

on your children. 1 or 2 for each monarch could be enough. 

 

Get chn to think back on the sessions about Elizabeth I and Victoria and to brainstorm in small 

groups what kind of person they think they were and why (e.g. Elizabeth tried to help the poor 

with her ‘poor laws’; Victoria cared for her soldiers by sending them hats and scarves in the 

Crimean war). What did they stand for? (Loyalty? Kindness? Bravery?)  

 

Ask chn if they know what a symbol is. Play symbol game, matching pictures to words, and 

ensure chn understand that a symbol is an image that stands for something or gives a message 

 

Take a look at the Elizabethan symbolism and explain that in this time lots of items were 

often included in portraits to symbolise aspects of that person. Try to spot the given symbols 

in the first portrait of Elizabeth I. Give each group a copy of the remaining portraits and the 

symbols and ask them to spot them. Ask each group to come up with 5 words that represent 

Elizabeth’s ‘values’ and the kind of person she was (fair, loyal, etc.). 

 

Repeat this part of the lesson with the Victorian symbols and portraits, but explain that 

Victorians used a lot less symbolism in their portraits, but did use jewellery and flowers for 

‘messages’. 

https://drive.google.com/file/d/1l4wOq2c7rnrbQruizR56NKypGvKm8t41/view?usp=sharing
https://drive.google.com/file/d/1Q_7MMCYpHe3_CAkqQuxJWw0D_38GYs5F/view?usp=sharing
https://www.bbc.co.uk/newsround/44370212
https://drive.google.com/file/d/1D2e6FfHrMVGVMK2700W7kKd4nfcVhN9e/view?usp=sharing
https://drive.google.com/file/d/1D2e6FfHrMVGVMK2700W7kKd4nfcVhN9e/view?usp=sharing


 

If you have the time to do it, Explain that the chn are going to paint a portrait of either 

Elizabeth I or Victoria that includes some symbols or words that they think reflect the 

queen’s values - they could have a portrait of the Queen and they paint the symbols around 

them. 

 

Is being a monarch a huge responsibility? 

This is where the children essentially get to answer the question. 

The children can think about the values you would need to uphold in order to be a successful 

monarch. 

Discuss what they think a modern monarch’s ‘values’ might be and brainstorm some ideas (e.g. 

kindness; equality for all; education for all; wisdom; patience – some will be the same as in the 

past while others may seem more modern). 

 

For example, a more able child might be able to say that Queen Elizabeth I would have had to 

be very strict and powerful but Queen Elizabeth II might be more kind and friendly. 

 

Explain that the chn are now going to create their own royal throne and decorate it using the 

values they would have were they a king or queen - the children will then hopefully be able to 

talk about why they have chosen certain values, e.g. kindness. It would be great if the children 

can demonstrate an understanding of the monarch's responsibility to protect and look after 

all of those in their own kingdom. 

 

While they are decorating, you could also go round to see children and record their snapshot 

responses to the role of a monarch in the past compared to the role of a modern monarch. 

 

Subject Voc the past, differences, generations, mining, 

pits, photographs, pictures, maps Memory, Passing of time, Chronological order, Timeline 

Monarch, Queen Elizabeth I, Queen Victoria, Queen Elizabeth II 

Success, Monarch, Government, Democracy, Responsibility 

Similarities, Differences, Change, Important 

Inference, Portraits, Photographs 

Year 2 NC Content Significant historical events, people and places in their own locality. 

Changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life 

Events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first aeroplane flight or 

events commemorated through festivals or anniversaries] 



The lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to 

compare aspects of life in different periods  

 

Specific 

content  

 

 

 

 

Place the children’s growing understanding of chronology onto a timeline on the working wall. 

This should be done whole class on the working wall, gradually adding more as you progress through the 

topic when relevant. It may be useful to recall the children’s chronology work from Year 1, plot their 

birthdays, their parents, their grandparents - the children can do this with post-it notes. Plot their work 

on George Stephenson if they can recall it - try not to worry about dates too much, work in ‘lifetimes’ - 

for example the majority of content in this topic is happening in the 1950s and 1960s, you could see that 

is around the time their grandparents were born. 

Recap the idea of change and why it sometimes happens. 

For example when the children have learned about railways, the trains changed so much over time because they 

wanted them to become faster, they wanted them to be more comfortable, overall they wanted to make them better 

and that is how we ended up with the quality of trains we have today. Also, make it personal for the children, ask how 

they have changed as they have grown older (reinforce time-related vocabulary ‘When I was younger’ ‘A long time ago’. 

The idea is to get the children to understand that change happens in lots of ways and for lots of different reasons.  

Introduce the idea that people haven’t always had the same choices (Discuss equality) 

Produce an envelope containing a letter and read it out to class; stating that break time has been cancelled for certain 

chn who have surnames that begin with certain letters. Offer no explanation. Let the chn state how they feel in pairs 

or as a whole class discussion. Write chn’s responses in quotes on the IWB, e.g. “Why?” “It’s not fair!’’ “It makes no 

sense”. Explain that the letter is not true. They felt upset because it would have been a very unfair thing to do. State 

that across the world many things happen that are unfair. The children should be told that in the past people were 

not treated equally because of their gender, their ethnicity/race and also their wealth. It might be useful to spend 

some time learning this vocabulary as it is a theme that will run through the topic. Just like changing the trains to 

make them better, people wanted to change the way they were treated to make their lives better. 

Introduce Rosa Parks 

Show the video clip (stop at 6:20) and/or the PowerPoint presentation about the life of Rosa Parks . Discuss 

black and white photos and how they are not in colour because it was a long time ago. Ask children how the 

photographs on slides 3, 4, and 5 make them feel. How would you feel about having separate fountains and 

doors? Discuss key vocabulary as you go along (shown in italics on PowerPoint).  

Next pause at the part where the driver asks her to move (6:20),  

https://www.youtube.com/watch?v=9iQVMWGE3_s


Chn to stand in two lines facing each other representing passengers on the bus. Teacher to walk down the 

aisle. Chn to give adjective detailing how RP might have felt, then ask chn to change their voice to suit the 

emotion, e.g. raised voice for anger at the injustice, upset voice that there will be consequences. 

Recapping her life - Use the powerpoint to discuss key events from the rest of her life. 

One child chooses to be A, the other B. Teachers and/or Teaching Assistants and students to model 

storytelling activity below. Person A begins telling Rosa Parks’ story then when teacher claps/bangs drum, 

person B takes over. Continue in this way ensuring person A and person B get lots of opportunities to tell the 

story.  

After re-telling it, groups or pairs can produce a modelled poster about the life of Rosa Parks and her 

achievements. 

Introduce the idea of slavery - this is a sensitive matter so it is important to tailor it to Year 2 level. 

Explain to the children in the past, people in power have used slaves to do hard work for them - things like farming, 

building, looking after their homes and the slaves were not paid, they had no choice and they were often taken away 

from where they were born to do this. This was eventually banned across the world but opinions were left behind 

about how people viewed each other. The children may have lots of questions about this - focus on the idea that this 

was ‘unfair’ - and now we shouldn’t see this in the world because we understand that it is and was morally wrong. 

What did this lead to?  

It might be useful to teach the word ‘protest’ - explain that protest means people would say or do something because 

they were not happy with something that was happening. In this case, people began to protest because of the 

different ways black people were treated. 

After Rosa Parks’ refusal to move, approximately 40,000 black bus riders—the majority of the city’s bus riders—

boycotted the system the next day, December 5. Explain that a boycott is when people choose to not do something, so 

the Montgomery bus boycott meant that black people refused to use the buses because of what happened to Rosa 

Parks. This meant that the bus companies lost a lot of money.  

On June 5, 1956, a Montgomery federal court ruled that any law requiring racially segregated seating on buses 

violated the 14th Amendment to the U.S. Constitution - this meant that in half a year, they had the laws completely 

changed because of what happened to Rosa Parks and the bus boycott. Explain to the children that this was one of 

the first key steps of the civil rights movement - a movement that aimed to have black people treated equally to 

white people. 

https://www.history.com/topics/black-history/montgomery-bus-boycott 

Introduce Malala Yousafzai 

https://drive.google.com/file/d/1sFu4u7Y4yh_4jc8QpoQ-ezafq-M9Pwj0/view?usp=sharing
https://www.history.com/topics/black-history/montgomery-bus-boycott


Malala on IWB with questions (session resource), teacher to read out questions. Chn to discuss questions 

with a talk partner for a few minutes. Teacher to gather feedback after 4 minutes. Write the chn’s responses 

to questions on paper or keep on the working wall.  

Highlight the use of the brick wall. This photograph doesn’t seem to be taken anywhere of particular 

importance. It doesn’t tell us very much.  

Teacher to then use ‘teacher in role’ drama technique by placing shawl over their shoulders and read the 

script ‘My Courageous Act’ (session resource) in the role of Malala. Pause at various points given and 

change voice as stated on script. After finishing the ‘teacher in role’ activity refer back to chn’s 

responses to who Malala is.  

Was anyone close? 

Draw immediate comparisons with Malala and Rosa Parks. 

Malala’s life 

Highlight that she is just 17 years old and was a very ordinary young lady who is changing the world right 

now! (Point out use of present tense, because it’s happening right now). 

A way to get some of the key events in her life so far across could be role-play: 

Next scribe onto wb the four main parts of Malala’s life (words in bold). Place a stick character picture 

from the information sheet (session resource) next to each heading: 

 1. Malala as a child. (One child to take the role of Malala playing with her young brothers and friends).  

2. The Taliban stopping girls going to school. (Two chn as the Taliban with their hand out in a stop sign 

and one child pretending to write, and another child as Malala looking on outraged with arms out in 

disbelief).  

3. Malala in hospital bed after attack, with family around.  

4. Malala making a speech. (Malala pretending to be on a stage speaking eloquently with one hand in the 

air as if in mid flow, three chn in the audience clapping and smiling). 

Invite four chn to model producing the first freeze frame picture. Countdown from five. Chn to freeze 

when it gets to 0. Comment on their body language and the use of eye contact. Explain that chn will be 

working in groups of four to produce the freeze frame pictures. This means that the chn can change 

https://drive.google.com/file/d/1Z1bBMmvpTpKn0VmWZfRNU3XJO7mheVGN/view?usp=sharing
https://drive.google.com/file/d/1Z1bBMmvpTpKn0VmWZfRNU3XJO7mheVGN/view?usp=sharing


roles. Model producing freeze frame picture number two, but with chn taking on different roles to the 

first freeze frame picture. Again, countdown from five, modelling that by 0 chn are not moving but 

frozen in the position.  

Explain that Afterwards her family moved to the U.K. and following her recovery she continued to fight 

for girls’ right to education.  

Malala and her father started the Malala Fund back in 2013 to help ensure girls get 12 years of “free, 

safe (and) quality education.” 

Have primary schools in england always been fair? 

When appropriate, make the link to Rosa Parks’ desire for fairness and Malala’s desire for fairness to 

today’s lesson. 

Start the lesson by putting on some lively music. Chn to stand in a large circle. Teacher to stand in the 

middle of the circle and do some actions for the chn to copy, invite chn to occasionally, and at their own 

pace, come into the middle of the circle and lead some movements, everyone to copy them. Let individual 

chn decide if and when they want to enter and exit the circle to keep the game fun and interactive. 

Return to usual teaching space.  

Teacher to describe how chn chose to do something and how everyone else changed what they were 

doing to copy.  

Explain to the children that things haven’t always been fair in the UK too. 

Next, the teacher reads out the information sheet on Changes to the UK Primary School System (session 

resource). Chn to complete actions shown in italics. Create an interactive timeline with one child 

depicting each year given as described in the session resource. 

Various role play opportunities for the chn to understand how children would have felt in Britain when 

they had to work in factories. 

The changes that took place 

Anthony Ashley Cooper had been born in 1801 and became the Earl of Shaftesbury in 1851. At the age of 

25, he became a Member of Parliament and began to take an interest in the plight of poor children after 

reading newspaper reports about the working conditions of children in the factories. He began to feel 

that it was wrong that children should be working in factories and he felt so sad inside as he saw what 

was happening. He felt that he must change what was happening. (You could role play this or with a 

https://drive.google.com/file/d/1tLddgT45OTBczJNbjGo9RUEnh4jTce6W/view?usp=sharing
https://drive.google.com/file/d/1tLddgT45OTBczJNbjGo9RUEnh4jTce6W/view?usp=sharing


portrait of him on the board, discuss what kind of person he was if he was prepared to care for others in 

tough situations). 

In 1833 the government created a law meaning that children under 9 years old could no longer work in 

factories.  

In 1844, after that Lord Shaftsbury, and some other rich people who were alive at that time felt that it 

was wrong that all children weren’t able to learn. Some rich Victorians set up “Ragged Schools” for the 

very poorest children, especially those living on the streets. They were called Ragged Schools because 

the children who went to them had clothes like rags with many holes in them. Ragged Schools relied on 

donations and volunteer teachers. They held daytime and evening classes. The schools were often run by 

Christians, like the famous Dr Thomas Barnardo. He wanted to rescue children from the terrible 

conditions they lived in. More than 200 Ragged Schools were set up in Britain. Lord Shaftsbury was in 

charge of the Ragged Schools association. 

In 1880, finally, many schools were set up by lots of churches. But there were still some areas where 

there were no schools so the government began building schools so everybody could go to school. In 1880 

it made a law saying that all children under 10 had to go to school. 

Recap knowledge (Use the working wall effectively to place these 3 things chronologically and 

discuss them) 

Bring all of the learning together and make direct comparisons between the 3, all relate to the search 

for fairness and equality. 

Rosa Parks refused to give up her seat to a white person and wanted black people to be treated equally. 

Malala wanted girls to get an equal education and believed all children had a right to go to school. 

In Britain, Anthony Ashley Cooper didn’t want young children to work in dangerous factories anymore. 

Poorer children struggled to get an education but eventually, after the campaigning of many, it was made 

into law that children under 10 would attend school. 

In terms of ‘protest’ why do you think people decided to stand up for something they believe in? 

Which do you think you would have stood up for? 

Look at each issue individually and discuss the idea of protest. Protest is when someone doesn’t agree 

with something that is happening and they either speak up or might commit some kind of action to 

demonstrate their unhappiness. 

Children can give a personal response to the question and then after: 



-They could design a picket sign in support of one of the issues. 

-They could write a short speech to perform to the class or in groups. 

Why do you think there is still conflict regarding these equality issues? 

You can tell the children that these issues saw a huge change to the way people lived.  

In terms of Rosa Parks 

Black people would have been very happy and many white people would have been too. However, for some 

people it was such a different way of living they were probably nervous, anxious and scared - meaning 

they acted very negatively towards the change. We know today that everybody is equal, even with 

different skin colour, different amounts of money, whether you're a girl or a boy - it doesn’t matter. In 

those days, people had spent so long thinking that some people were more important than others, that it 

was very hard to change some people’s mind.  

In terms of Malala 

Again this is a huge change, people have lived in a certain way for such a long time, it is very hard for 

them to change their mind. You could explain to the children that they are no longer allowed something in 

their life that is important to them - this will help them to understand the feelings of both sides. 

Did the actions of these activists work? Did they achieve what they wanted? (Cause and effect) 

Rosa Parks 

Essentially yes, a law was passed to make sure white people no longer got first choice on bus seats. You 

could ask the children to plot their answer on a line from unsuccessful to successful - yes they could now 

sit on buses together and not be moved but there were still separate toilets, separate cafes and 

separate schools.  

You could explain to the children that this was like the spark that people needed, now they could all start 

protesting against racial inequality. 

Ask the children, ‘If everyone felt like Rosa Parks, why did nobody do something sooner? 

Malala 

The Malala petition led to the success of Pakistan passing the Right to Education Bill 2012, guaranteeing 

that all children, aged between five and 16, have access to free education. Parents who refuse to send 

their children to school and employers who hire school-aged children can be imprisoned under the new 

law. 



BUT 

Pakistan is facing a serious challenge to ensure all children, particularly the most disadvantaged, attend, 

stay and learn in school. While enrollment and retention rates are improving, progress has been slow to 

improve education indicators in Pakistan.  

An estimated 22.8 million children aged 5-16 are out-of-school. 

Anthony Ashley Cooper 

Tell the children, look at school we are in now - schools like this are all over Britain and it all started 

with Anthony deciding that some children were being treated unfairly. 

Children could discuss who’s actions have had the greatest impact (matter of opinion) 

Which was the most important/significant event during each movement? 

This really is about the children interpreting the information in the form of their own opinion. Any could 

be argued for: 

Look at Rosa Parks’ life, could it be the fact that she refused to give up her seat? Or could it be the 

fact she was arrested which sparked such outrage? 

For Malala, is it the fact she used to speak openly about equality in schools? Is it the fact she was shot? 

Or that she recovered and carried on fighting for equality? 

Look at the 4 bits of information from the  

Look at the picture from Rosa Parks’ arrest 



 

How do you think she felt when this happened to her? 

When it came on the news, how do you think it made other people feel? 

In the long term, do you think her arrest had a positive or negative impact? 

 

 

 

In this picture you can see people marching during the march on Washington, you can see their messages 

of protest on their picket signs, 

“We demand voting rights now!” 



“We march for equal jobs” 

You could ask the children what these things mean, is what they are asking for fair? 

Why do you think you can see a mixture of black and white people marching? (Many white people already 

believed in equality before the movement started.) 

 

 

 

 

 

Compare it to the protest marches related to Malala, how similar are they? 

What connects them? 

You could ask the children to create their own message of protest that they would put on a sign. 

How did the actions of these people change the world that we see today? 

This gives the children a chance to recognise the world we live in now but also show an awareness of how 

the world used to be. as well as how the world is still currently in other places.  

Re-explain all of the things like different seats on the bus, different cafes, different toilets, black 

people couldn’t have certain jobs, there were no black people in government positions.  

Re-explain what schools have been like in Britain in the past and compare them to what they’re like now, 

how far have we come? 

Were the actions of Rosa Parks and Malala ‘bold’? 

The definition of ‘bold’ is ‘showing a willingness to take risks; confident and courageous’. The children 

could discuss the risks that black people had to take to change people’s views - what could some of the 

risks have been? They had to break laws to begin with - even though the laws were morally wrong. Malala 

was nearly killed standing up for what she believed in, that should come across in the children’s 

responses. 

Have humans always shown fairness to each other? (Children to respond) 



Some of the ideas and concepts in this topic are complex, yet relatable when thinking about schools, 

jobs, even having a seat on a bus. You want the children to come away with these ideas: 

● People for a number of reasons have been treated differently and unfairly in the past. 

● When people believe something is morally wrong, they have a right to protest to try and make a 

change. Like Rosa and Malala. 

● Because of Rosa parks and the civil rights movement, the world has changed into a different 

place for the most part. 

● Because of the actions of Malala, changes are being made around the world to make sure 

children are getting access to education 

● Because of the actions of Anthony Ashley Cooper and others, children in Britain are now treated 

with fairness and look at the schools we now have. 

● All humans should be treated equally and we can make sure we do that by remembering the 

injustice of the past. 

 

 

Subject Voc 
Chronological order 

Fairness, Equality, Rosa Parks, Malala Yousafzi, Anthony Ashley Cooper, Lord Shaftsbury 

Protest, Conflict 

Cause and effect, Important, Significant, Bold 

Photograph, Impact, Picket sign 

 

Year 3 NC Content  



Specific 

content Place the Ancient Greek empire and the Roman empire onto a timeline up to the present day, 

showing how long ago this took place. 

This should be done whole class on the working wall, gradually adding more as you progress through the 

topic when relevant. It may be useful to recall any previous history the children have learned about to 

place on a timeline up to the present day – there is no need to put this into books, your evidence is your 

display but it is important that this is visited regularly during history lessons so the children understand 

where their learning fits into a chronological framework. (Call upon their prior history topics to put onto 

the timeline too - if any) 

Understand the Ancient Greek Empire: Where it was located (the territory of it), how long it 

lasted, their greatest achievements/characteristic features. 

https://www.britannica.com/place/ancient-Greece 

·          Ancient Greek civilization was concentrated in what is today Greece and along the western 

coast of Turkey. However, ancient Greek colonists established cities all around the Mediterranean 

and along the coast of the Black Sea. It is important that the children know where that would be in 

the modern world and where it is in relation to the UK. 

·         https://www.the-map-as-history.com/Ancient-Greece-Hellenistic-world/Territorial-evolution - 

this interactive video shows the expansion of Greek empire, most notably following the campaign of 

Alexander the Great. It also shows how the Roman empire consumed the Greek empire, so it may be 

useful to discuss that towards the end of it. 

The children could know about the following achievements as it will prove useful to draw comparisons 

when looking at the Romans as well as seeing their legacy still present today: 

Depending on your children, you might want to look at a smaller number in more detail. 

1.      The water mill 

2.     The odometer 

3.     The alarm clock 

4.     Cartography 

5.     The Olympics 

https://www.britannica.com/place/ancient-Greece
https://www.britannica.com/place/Greece
https://www.britannica.com/place/Turkey
https://www.britannica.com/place/Mediterranean-Sea
https://www.britannica.com/place/Black-Sea
https://www.the-map-as-history.com/Ancient-Greece-Hellenistic-world/Territorial-evolution
https://www.the-map-as-history.com/Ancient-Greece-Hellenistic-world/Territorial-evolution


6.     Geometry 

7.     Early medicine 

8.     Modern philosophy 

9.     Democracy 

10.   Discoveries in modern science 

Some of these may be difficult to understand initially but actually it is important the children know 

because of what some of the innovations had led to, like the odometer tracking distance - how has this 

progressed into the modern world? Is the concept used in cars? 

This link has all of the information you need for the mentioned discoveries and why they are important 

for humanity and the modern world. 

https://www.ancienthistorylists.com/greek-history/top-10-inventions-discoveries-ancient-greece-

remarkably-used-today/ 

To retain this information, the children could rank them in terms of importance - more able could explain 

the modern world application for each. 

Look at the Ancient Roman empire: Where it was located (all of the territory), how long it lasted, 

their greatest achievements/characteristic features. 

https://www.the-map-as-history.com/Rome-Roman-empire/from-the-founding-to-the-downfall - The use of a similar 

interactive map allows the children to see the larger scale of the Roman Empire, compared to the Ancient Greek 

Empire. Also, the fact that it was eventually split in the Western and Eastern Roman empire, shows how big it truly 

was – but also the need for diluted governance to control such a vast territory. 

Some of the most notable innovations that demonstrate the legacy of the Roman Empire that the children should 

know are: 

·          Latin language and Roman literature produced in books. 

·          Feats of engineering such as aqueducts, Roman arches, vast road systems, concrete structures such as the 

Pantheon and Colosseum 

·          The earliest newspapers 

https://www.ancienthistorylists.com/greek-history/top-10-inventions-discoveries-ancient-greece-remarkably-used-today/
https://www.ancienthistorylists.com/greek-history/top-10-inventions-discoveries-ancient-greece-remarkably-used-today/
https://www.the-map-as-history.com/Rome-Roman-empire/from-the-founding-to-the-downfall


·          Welfare systems for Roman citizens 

·          The Julian Calendar 

·          Legal systems that are still used today (Innocent until proven guilty etc. – follow the link for more key 

information about the types of laws that formed the foundation of much English law, Sharia Law) 

·          Battlefield surgery and medicine 

https://www.history.com/news/10-innovations-that-built-ancient-rome 

Understand why the Romans invaded Britain. 

See this PowerPoint for key information. 

·         As the Roman Empire expanded, Britain had good land for farming food like to supply food to 

the empire. 

·         Britain was full of natural resources like wool, leather, lead, tin, gold and silver which were all 

useful for the empire. 

·         Britain had a growing population which meant a vast amount of slaves for Rome if they 

conquered them. 

·         Rome sought revenge as Britain had sided with Gaul (France), when the Roman Empire tried to 

conquer them. 

·         The need to expand – it was within the nature of the Empire and the Roman Emperors to 

continue to grow the empire and conquer as many civilisations as possible. 

Look at why the Romans decided to leave Britain. 

The Romans began to leave Britain for a number of reasons: 

·         Large numbers of Roman soldiers were moved to other parts of the Empire to fight against 

enemies, this removed the threat from Britain. 

·         British rulers were then fed up of paying Roman taxes so they told them to leave. 

·         This gave up Roman rule of Britain around 408-409 AD and they were now without Roman 

support. 

https://www.history.com/news/10-innovations-that-built-ancient-rome
https://drive.google.com/file/d/147iR25GK0uLXRgK3r1NReIQXMyRhU8gS/view?usp=sharing


·         Now Britain was on its own. The traditional story, told by both Saxon and British sources, is of a 

superbus tyrannus named Vortigern (which means 'High Chief' in Celtic), at the head of a council of 

British leaders. These leaders settled a group of Saxon mercenaries, led by Hengist and Horsa, in 

Kent, to protect their lands against Pictish raiders. The mercenaries then mutinied, and took over 

the lands they were supposed to protect. 

·         Naturally, this is where the Saxons began to rule parts of Britain. 

http://www.bbc.co.uk/history/ancient/romans/late_01.shtml 

Understand the lasting impact of the Roman Empire in Britain 

·         A move from living in small villages and settlements to larger towns and even cities like 

Londinium. 

·         The use of a centralised language, form of writing, numerical system 

·         A new religion came to Britain, Christianity. 

·         Roman roads linked parts of Britain together and still form the routes of many main roads 

today. 

Follow the link for more information on this: 

https://www.bbc.co.uk/bitesize/topics/zqtf34j/articles/z2dr4wx#:~:text=In%20AD410%2C%20the%2

0Roman%20Emperor,care%20of%20matters%20back%20home. 

What is an empire? Look at both the Ancient Greek and the Roman Empire to discuss their success 

and size. 

-Use the maps as mentioned before: 

Ancient Greek Empire 

https://www.the-map-as-history.com/Ancient-Greece-Hellenistic-world/Territorial-evolution 

Roman Empire 

https://www.the-map-as-history.com/Rome-Roman-empire/from-the-founding-to-the-downfall 

http://www.bbc.co.uk/history/ancient/romans/late_01.shtml
https://www.bbc.co.uk/bitesize/topics/zqtf34j/articles/z2dr4wx#:~:text=In%20AD410%2C%20the%20Roman%20Emperor,care%20of%20matters%20back%20home
https://www.bbc.co.uk/bitesize/topics/zqtf34j/articles/z2dr4wx#:~:text=In%20AD410%2C%20the%20Roman%20Emperor,care%20of%20matters%20back%20home
https://www.the-map-as-history.com/Ancient-Greece-Hellenistic-world/Territorial-evolution
https://www.the-map-as-history.com/Rome-Roman-empire/from-the-founding-to-the-downfall


Look at both maps; take screenshots to use with the children to show each at their largest point. This 

will allow the children to understand that the Roman Empire was larger in terms of territory. 

 

Remember, an empire is simply a large territory of land ruled by one person (the Emperor) 

Look at the innovations of each civilisation mentioned in the red text above – allow the children to 

discuss and rank which they believe to be the most vital for human progression and modern day life. How 

different would our lives be without some of them? What purpose do they serve? Have they led to other 

innovations? 

 Understand how one empire can conquer another, in this case the Romans conquering Ancient 

Greece. Also look at how the Romans invaded Britain. 

For this activity, it may come down to a matter of opinion. The children need to understand that 

conquering means that an area of land changes in terms of ‘who is in charge’. That doesn’t always mean 

that culture would change but the rule of law might. 

In this case, Ancient Greece had been declining in terms of internal issues (as mentioned in the red text, 

you could describe this as people arguing on the inside, rather than fighting against people on the 

outside) the children could present an argument as to which caused more damage; the loss of numerous 

battles to the Romans, or the problems within their own empire. (Discuss and compare ideas, apply it to 

real life situations that the children might be familiar with) 

Can we see the lasting legacy of either empire in Britain today? Even though the Ancient Greeks 

never came to Britain, when the Romans conquered Ancient Greece, they were heavily influenced by 

their culture on things such as democracy, culture and architecture. 

Use pictures as examples to support the children’s thought process – think about all of the creations and 

innovations from both civilisations. Use questions like: Which have the children had experience of? 

Which empire has influenced the culture of Britain the most? Newspapers, concrete buildings, clocks  

are all something that are used every single day – what kind of effect does that have on members of the 

public? Look at the others mentioned in the red text and again children could rank them in terms of 

influence. More able pupils could think about the domino effect – which creations have led to vast 

improvements in the future, such as the introduction of a centralised language, what does that mean for 

Britain in the present day? 

pon their conquering of Ancient Greece, what did the Romans learn from them? (Continuity) But 



also what did they change? (Change) 

(This is important because the children can know if the Roman’s culture was actually just Greek 

culture, meaning Britain was indirectly influenced by Ancient Greece) 

Continuity 

The Influence of Greek Architecture - Greek architecture was one important influence on the Romans. 

As you remember, the Greeks built marble temples as homes for their gods. Temples like the Parthenon 

had stately columns that added to their beauty. The Romans used Greek designs in their own public 

buildings. In time, they learned to use concrete to make even larger structures, such as the Pantheon in 

Rome. The Romans also used concrete to build huge stadiums like the Colosseum, where gladiators 

fought. The Circus Maximus, where people watched chariot racing, could seat more than 200,000 

spectators (Is this similar to anything in the modern world? Like football stadiums?) 

The influence of Greek art - The Romans admired Greek pottery, painting, and sculpture. Greek pottery 

was valued throughout the Mediterranean world for its usefulness and beauty. Greek potters created 

large clay vessels for storing food, water, and wine. They often painted black figures on the red clay. 

Some of their designs showed pictures of gods and heroes. Others showed people in their daily lives. The 

Romans eagerly took the work of Greek potters into their homes. Roman artists imitated the technique 

but had their own style. The Greek influence on Roman painting and sculpture was so great that 

historians speak of “Greco-Roman art.” Wealthy Romans often collected Greek art. They had monuments 

built in a Greek style. Roman artists also created a lively and realistic style of their own. Greek artists 

often tried to show an ideal, or perfect, human being or god. As Rome’s power grew, much of Roman art 

celebrated great leaders and events. 

With this content you might want to ask the children, despite them being a different culture and 

civilisation, why would they choose to keep some things the same? What does that say about Greek 

culture? 

Change 

The ancient Romans changed some of the Greek myths to better reflect Roman beliefs. They changed 

some of the Greek gods' personalities to better reflect the Roman way of life.  Ask the children, why 

would they do this? Why would they try to make themselves look better? They want to erase any 

negative history of themselves because a lot of their population is comprised on citizens of Greek origin, 

they want to avoid any uprisings. 

They rebuilt some Ancient Greek cities, such as Corinth that had been damaged during battle. This 

demonstrated their power but also their need to erase some of the devastation they had caused. They 



did a similar thing when they came to Britain by building new powerful cities. 

You should ask the children to show empathy; with new conquered territory what do they think would be 

important things to do? Re-build? Set new laws? This will then allow the children to understand the 

Roman point of view. 

What were the major similarities between Ancient Greece and Ancient Rome? What were the main 

differences between the two. 

Look at some key areas to identify similarities and differences such as: 

-Social class and way of life (Cities and the use of slaves etc) 

-Architecture (compare the Greek Parthenon and its columns to the Roman Pantheon columns) 

-Economy (Something simple like the use of coins, compare Greek Drachma to Roman currency like 

Denarius, Roman currency changed a lot though) 

https://www.thoughtco.com/comparisons-ancient-greece-and-ancient-rome-118635 

When the Romans invaded Britain - what did this lead to in Britain? Were there consequences for 

the Celtic people? 

Look at the resistance to Roman rule as well as those that accepted it. Explain that many Celtic tribes 

feared the Romans due to their weapons, armour as well as vast armies so they accepted Roman rule 

more or less instantly. However, there was some Celtic resistance, most notably led by Boudica, the 

Queen of the Iceni tribe. 

Take this opportunity to show some historically empathy – ask the children to write or think in role – how 

would they have felt if their country was being invaded, show them pictures of Roman armies and 

soldiers. 

Look at various primary and secondary sources from Cassius Dio and Tacticus - these are good 

examples that allow the children to experience historical empathy and be introduced to bias. (Keep 

the focus on their influence on Britain, in this case, their influence on native Britons) 

I would stick them directly into the children’s books when using them as part of the basis of a lesson. 

https://boudiccaa.weebly.com/sources-regarding-boudicca.html 

SOURCE 1: The Annals, By Tacitus (Written in AD 110-120) 

https://www.thoughtco.com/comparisons-ancient-greece-and-ancient-rome-118635
https://boudiccaa.weebly.com/sources-regarding-boudicca.html


"We British are used to women commanders in war; I am descended from mighty men! But I am not 

fighting for my kingdom and wealth now. I am fighting as an ordinary person for my lost freedom, my 

bruised body, and my outraged daughters.... Consider how many of you are fighting — and why! Then you 

will win this battle, or perish. That is what I, a woman, plan to do! - let the men live in slavery if they will  

- Boudicca, according to Tacitus.  

This source is an apparent quote from Boudica. Use it to help the children understand the feeling of 

many Celtic people, upon the arrival of the Roman forces. They feel they have lost their freedom and 

Boudica is speaking to her own soldiers. Could the children again, write a speech of their own, 

highlighting the issues they have with Roman rule – in order to rally the support of their own soldiers. 

SOURCE 2: Dio's Roman History VIII, By Cassius Dio, a Roman Historian (153 AD-230 AD) 

In stature she was very tall, in appearance most terrifying, in the glance of her eye most fierce, and her 

voice was harsh; a great mass of the tawniest hair fell to her hips; around her neck was a large golden 

necklace; and she wore a tunic of divers colours over which a thick mantle was fastened with a brooch. 

This was her invariable attire." 

This is a description of Boudica from Cassius Dio. The children could create a detailed sketch based on 

her description. 

SOURCE 3: Dio's Roman History VIII, By Cassius Dio, a Roman historian (153 AD-230 AD) 

 

"...a terrible disaster occurred in Britain. Two cities were sacked, eighty thousand of the Romans and of 

their allies perished, and the island was lost to Rome. Moreover, all this ruin was brought upon the 

Romans by a woman, a fact which in itself caused them the greatest shame....But the person who was 

chiefly instrumental in rousing the natives and persuading them to fight the Romans, the person who was 

thought worthy to be their leader and who directed the conduct of the entire war, was Boudicca, a 

Briton woman of the royal family and possessed of greater intelligence than often belongs to women...." 

This is an interesting source because you can discuss the idea of bias. Cassius Dio clearly has issue with 

the actions of Boudica and you can tell from the language of the source. See if the children can identify 

whether Cassius Dio is Roman or Celtic and explain their answer. 

If this is too difficult for the ability of the children, it could be more useful to find contrasting 

images of Boudicca, some show her in a powerful form whereas some show her to be weak and 

ugly. Can the children understand who might have created each? 



Subject Voc territory, legacy, democracy, decline, invasion, expansion, Saxons, settlements,  

Timeline, present day, dates, chronology, chronological framework, ancient,before, after, prior learning. 

Success, maps, culture, argument, lasting legacy, influence. 

Continuity, change, similarities, differences,  

Source, historian, bias. 

 

 

Year 4 NC Content  

Specific 

content Place the Anglo-Saxon and Viking settlements onto a timeline up to the present 

day, showing how long ago this took place. 

This should be done whole class on the working wall, gradually adding more as you progress through the 

topic when relevant. It may be useful to recall any previous history the children have learned about, in 

particular their Roman and Greek topic (some aspects of Iron Age could be relevant too) as this follows 

on from there, on a timeline up to the present day – there is no need to put this into books, your 

evidence is your display but it is important that this is visited regularly during history lessons so the 

children understand where their learning fits into a chronological framework. Many key events take place 

in Britain throughout this period; even just add them as you go.  

What happened to Roman Britain? 

In AD410, the Roman Emperor Honorius sent a goodbye letter to the people of Britain. He wrote, “fight bravely and 

defend your lives...you are on your own now”. The city of Rome was under attack and the empire was falling apart, so 

the Romans had to leave to take care of matters back home. 

You can explain to the children that as an empire expands, it naturally has to defend more frontiers and areas – in 

Rome’s case, there were just too many enemies and too much to defend so they had to begin giving up areas of 

territory, such as Britain. 

Recap work done earlier on Romans and why they left Britain in 410. Class consider what British inhabitants might feel 

about Romans suddenly leaving and any advantages or disadvantages. 

Where did the Angles, Saxons, Jutes and Frisians come from? 

The last Roman soldiers left Britain in 410. New people came in ships across the North Sea – the Anglo-Saxons. The 

Anglo-Saxon age in Britain was from around AD410 to 1066. 

They were a mix of tribes from Germany, Denmark and the Netherlands. The three biggest were the Angles, the 

Saxons and the Jutes. The land they settled in was 'Angle-land', or England. 

If we use the modern names for the countries they came from, the Saxons were German-Dutch, the Angles were 



southern Danish, and the Jutes were northern Danish. 

Introduce or investigate vocabulary such as settlement, migration, invasion, conquest, raiding. 

Inform the children - The Anglo-Saxons did not call themselves ‘Anglo-Saxons’. This term seems to have been used 

first in the eighth century to distinguish the Germanic-speaking peoples who lived in Britain from those on the 

continent. Essentially Anlgo-Saxons are Saxons that settled and lived in England. 

https://www.bbc.co.uk/bitesize/topics/zxsbcdm/articles/zq2m6sg - some info on Anglo-Saxon villages. 

Where else did they go to and what might their journey have been like? 

 Map work – where they came from, where they travelled to. Calculate distances. 

Think about what it might have been like to travel via wooden boats compared to travelling in the modern world. 

(What issues might they face?) 

 

Where did they settle and how did they go about doing this? 

Anglo-Saxon Britain wasn't ruled by one person and the Anglo-Saxons were not united. They invaded as many 

different tribes and each took over different parts of Britain. 

Each group of Anglo-Saxon settlers had a leader or war-chief. A strong and successful leader became 'cyning', the 

Anglo-Saxon word for 'king'. Each king ruled a kingdom and led a small army. 

From time to time, the strongest king would claim to be 'bretwalda', which meant ruler of all Britain. 

https://www.bbc.co.uk/bitesize/topics/zxsbcdm/articles/zq2m6sg


 

By around AD600, after much fighting, there were five important Anglo-Saxon kingdoms. They were Northumbria, 

Mercia, Wessex, Kent and East Anglia. Sometimes they got along, sometimes they went to war. 

Why did they decide to come to Britain and move away from where they were born? (Migration) (Organise into 

push and pull factors) 

A good place to start may be to pose the question to the children, ‘why would someone want to move away from where 

they live?’ The children can think about why this would happen now, in the modern world. 

In past times, it was often for much more simple  

During the Roman period, Germanic auxiliary troops had formed part of the imperial army. After the end of Roman 

rule, more people from the Germanic areas of Europe came to settle in England. We know this because of graves and 

settlements which suggest that the British population was not killed or displaced, but instead came to adopt Anglo-

Saxon way of life. 

(People moved as part of the Roman army and then started to join in with Anglo-Saxon lifestyle in Britain when the 

Romans left.) 

The Vikings were mainly farmers, fishers, hunters and skilled craft workers. Many Vikings traded with Europe, Russia 

and Asia, exchanging furs, walrus ivory, amber and slaves for silver, gold and luxury goods including wine, fine textiles, 

pottery and glassware. Restricted by a lack of natural resources and land some Vikings migrated overseas to places 

such as Britain, Iceland, Greenland and Newfoundland in search of better land to farm. You could ask the children to 

compare why the Romans came to Britain and why Anglo-Saxons and Vikings came to Britain. Which seems more 

justified? Romans who came to expand the empire or Saxons/Vikings who came for natural resources and to 

potentially improve their lives. (Think about the scale – the Roman Empire was vast and wanted to expand its territory 

but the Saxons and Vikings were simply moving from one place to another.) 

Why do we remember Alfred the Great? 



There were many famous Anglo-Saxon kings, but the most famous of all was Alfred, one of the only kings in British 

history to be called 'Great'. 

His father was king of Wessex, but by the end of Alfred's reign his coins referred to him as 'King of the English'. 

He fought the Vikings and then made peace so that English and Vikings settled down to live together. He encouraged 

people to learn and he tried to govern well and fairly. 

Alfred became king in AD871 when his elder brother died. 

During his reign he was advised by a council of nobles and church leaders. This council was called the Witan. 

Alfred made good laws and believed education was important. He had books translated from Latin into English, so 

people could read them. He also told monks to begin writing the Anglo-Saxon Chronicle. 

To help protect his kingdom from Viking attacks, Alfred built forts and walled towns known as ‘burhs’. He also built 

warships to guard the coast from raiders and organised his army into two parts. While half the men were at home on 

their farms, the rest were ready to fight Vikings. 

Alfred died in 899 and was buried at his capital city of Winchester. 

https://www.bbc.co.uk/bitesize/topics/zxsbcdm/articles/z9tdq6f 

Who was the first King of England? 

Athelstan was Alfred the Great’s grandson. He reigned between AD925 and AD939 and was the very first ‘King of all 

England’. 

Athelstan was a successful soldier. In AD920 he took York from the Vikings and pushed the boundaries of England. 

One of Athelstan’s most famous victories was at the Battle of Bruna burh. He defeated an invasion by the king of 

Scotland, who attacked with help from the Welsh and the Danes from Dublin. 

Athelstan wasn’t just a soldier though: he worked hard to make his kingdom strong by writing laws and encouraging 

trade. 

You could ask the children to discuss whether it is more important for a king during this period to be strong in battle 

or to be knowledgeable about running a kingdom. 

Did they have laws in Britain, similar to when the Romans created laws? 

The Anglo-Saxons didn't have prisons. People found guilty of crimes were either executed or punished with fines. 

https://www.bbc.co.uk/bitesize/topics/zxsbcdm/articles/z9tdq6f


If they ran away, they became 'outlaws' (outside the law), and anyone could hunt them down - unless they hid in a 

church. The fine for breaking into someone's home was five shillings (25p), paid to the home-owner. For minor crimes 

like stealing, a nose or a hand might be cut off. 

The Saxons had a system called 'weregild', which meant that if you injured someone, you had to pay for the damage! 

If a person killed someone, they paid money to the dead person's relatives. The idea was to stop long fights or 'blood 

feuds' between families by making them pay money instead. 

What happened when the Vikings invaded? 

Anglo-Saxon history tells of many Viking raids. The first Viking raid recorded in the Anglo-Saxon Chronicle was 

around AD787. It was the start of a fierce struggle between the Anglo-Saxons and the Vikings. 

Over time the Vikings took control of several Anglo-Saxon kingdoms. Eventually the Anglo-Saxons and Vikings made a 

peace agreement, but the fighting continued for many years. 

The Vikings and Anglo-Saxons divided up Britain with the Anglo-Saxons living mainly in the west and the Vikings in an 

area to the east, known as the Danelaw. 

This would be a good chance for some historical empathy – can the children imagine what it would be like if your 

village was under attack from a Viking raid? 

https://www.bbc.co.uk/bitesize/topics/zxsbcdm/articles/zqrc9j6 

So how did the Anglo-Saxons take control of England? 

After Alfred the Great, English kings gradually recaptured more and more land from the Vikings. 

Alfred's son Edward fought for control of the Danelaw (Viking controlled territory) and Alfred's grandson, 

Athelstan, pushed English power north as far as Scotland. 

In 954, the Anglo-Saxons drove out Eric Bloodaxe, the last Viking king of Jorvik. (What we now know as York.) 

Pose the question to the children; is it more important as a king to keep control of what you have? Or to ensure the 

enemies on your borders are dealt with? 

How did Anglo-Saxon and Viking control of England end? 

In 1066, England was invaded twice. First, a Norwegian army led by Harald Hardrada landed in the north. Harold killed 

Hardrada in a battle at Stamford Bridge in Yorkshire. 

Three days later William's Norman army landed in Sussex. Harold hurried south and the two armies fought at the 

https://www.bbc.co.uk/bitesize/topics/zxsbcdm/articles/zqrc9j6


Battle of Hastings (1066). The Normans won, Harold was killed, and William became king. 

This brought an end to Anglo-Saxon and Viking rule. A new age of Norman rule in England had started. 

Why did the Anglo-Saxons and the Vikings decide to Migrate to the UK?  

Recap the definition of migration - Human migration, the permanent change of residence by an individual 

or group. 

Sources say that the Saxon warriors were invited to come to the area now known as England, to help 

keep out invaders from  Scotland and  Ireland. Another reason for coming may have been because their 

land often flooded and it was difficult to grow crops, so they were looking for new places to settle down 

and farm. 

The clearest cause for the Viking raids (invasion of Britain) was simply the acquisition of wealth. Britain 

was particularly well known for its lucrative trade centres, and the Scandinavians were aware of this 

through their own commerce with the region. Far from targeting Lindisfarne for its religious association, 

the Vikings would have chosen it for its riches or, as scholar Janet T. Nelson observes, “what lured 

Vikings was movable wealth”. The Vikings could acquire riches and use that to trade for things they need. 

In terms of local links, some good examples are: 

The rich gifts given to Lindisfarne – elaborate gospel books and sculptures adorned with expensive paints 

for instance – were, naturally, unprotected, as the monks had no weapons. Other religious communities 

were similar in this respect and so made tempting targets for Viking raiders. The following year Vikings 

sacked the nearby Monkwearmouth-Jarrow Abbey, once the home of the Venerable Bede. 

Pose the question to the children, ‘morally speaking, who had better intentions/reasons when coming to 

Britain?’ 

What makes a good monarch and how did England become a Kingdom? 

Athelstan was the first king of all England, and Alfred the Great's grandson. He reigned between 925 and 939 AD. A 

distinguished and courageous soldier, he pushed the boundaries of the kingdom to the furthest extent they had yet 

reached. 

 

In 927 AD he took York from the Danes, and forced the submission of Constantine, King of Scotland and of the 

northern kings. All five of the Welsh kings agreed to pay a huge annual tribute. He also eliminated opposition in 

Cornwall. In 937 AD, at the Battle of Brunanburh, Athelstan led a force drawn from Britain, and defeated an invasion 

made by the king of Scotland, in alliance with the Welsh and Danes, from Dublin. 

 

List all the ways in which Athelstan defeated his enemies across Britain (A simple list will do, don’t worry too much 

about the content and dates) - the theme is he grew in power because of his own military skill and his army. This is a 

chance to draw upon the children’s prior learning, where has this trend appeared before? Greeks, Romans etc. 



 

Follow with: 

Under Alfred the Great, he created the Danelaw which describes the set of legal terms and definitions created in 

the treaties between Alfred the Great, the king of Wessex, and Guthrum, the Danish warlord (Viking), written 

following Guthrum's defeat at the Battle of Edington in 878. This was vitally important for securing peace between 

the Saxons and the Vikings.  

 

Under Athelstan, law codes strengthened royal control over his large kingdom; currency was regulated to control 

silver's weight and to penalise fraudsters; buying and selling was largely confined to the burhs, encouraging town life; 

and areas of settlement in the Midlands and Danish towns were consolidated into shires. Overseas, Athelstan built 

alliances by marrying off four of his half sisters to various rulers in western Europe. 

 

He was also a great collector of works of art and religious relics, which he gave away to many of his followers and 

churches in order to gain their support.  

 

 
This map is useful to compare to English territory in modern Britain - you can actually see that England was greater in 

size under the rule of Athelstan. 

 

Now again list his other strategies for warding off enemies and retaining power: 

-Strengthening laws 

-Controlling currency 



-Encouraging social, community life (Develops a sense of identity amongst the people) - refer to the children’s own 

area of Wideopen, you grow up and feel a part of it and responsible for everyone in it. 

-Building alliances with people overseas (prevents foreign attack - like what happened to Roman Britain) 

-Giving away wealth to notable followers (essentially bribery to encourage loyalty) (or you could call it diplomacy) 

 

 

This is what made Athelstan such a strong leader, he had learned these things from his grandfather, Alfred the 

Great who had already been doing this on a smaller scale. 

 

How does the monarchy achieved during Anglo-Saxon times compare to the monarchy we have in Britain today? 

Revisit some of the ways Alfred and Astheltan grew and retained power. 

-Victories in battle 

-Strengthening laws 

-Controlling currency 

-Encouraging social, community life (Develops a sense of identity amongst the people) - refer to the children’s own 

area of Wideopen, you grow up and feel a part of it and responsible for everyone in it. 

-Building alliances with people overseas (prevents foreign attack - like what happened to Roman Britain) 

-Giving away wealth to notable followers (essentially bribery to encourage loyalty) (Or you could call it diplomacy) 

 

This shaped the Britain we have today in many ways but in fact the way in which order is kept in our country now is 

through government, decisions are made by the people through democracy and the monarchy we have now is more a 

symbol of tradition. The origins of which date back to the Anglo-Saxon and Viking period, therefore when revisiting 

the question, ‘To which monarch of England do we owe our loyalty to?’ The children could demonstrate their awareness 

of the efforts made by Alfred the Great and Athelstan. 

 

So, how similar were their reasons for coming to Britain compared to the Romans? (Similarities and differences) 

(sourcework, use of photographs) 

Recap the Romans reasons for coming to Britain: 

● As the Roman Empire expanded, Britain had good land for farming food like to supply food to the empire. 

·         Britain was full of natural resources like wool, leather, lead, tin, gold and silver which were all useful for the 

empire. 

·         Britain had a growing population which meant a vast amount of slaves for Rome if they conquered them. 

·         Rome sought revenge as Britain had sided with Gaul (France), when the Roman Empire tried to conquer them. 

·         The need to expand – it was within the nature of the Empire and the Roman Emperors to continue to grow the 

empire and conquer as many civilisations as possible. 

Now the children can look at the reasons why Anglo-Saxons and Vikings came to Britain and compare/contrast it to 

the Romans. 



You could pose the question, ‘What is the trend/theme coming through as to why so many civilisations wanted to come 

to Britain?’  

Wealth of natural resources perhaps? or good farmland? 

Did the Anglo-Saxons live in Roman cities? (Continuity and change) 

The Anglo-Saxons did not understand the Roman ways and would not live in their towns, so the villas, streets and 

baths were soon forgotten. They fell into ruins and became covered over with weeds. Roman houses were made of 

brick or stone and had a tiled roof. They even had glass in their windows and underfloor heating. 

 

Anglo-Saxon houses were built facing the sun to get as much heat and light as possible. 

There was only one room where everybody ate, cooked, slept and entertained their friends. 

 

 

 
 

If you compare that to Roman villas - (Be clear that a wealthier Roman might have lived in a villa, this wasn’t the 

general population) 

 

Ask the children, ‘Is it fair to say that in terms of housing and living standards, the Anglo-Saxons regressed from 



where the Romans had gotten to?’ 

Draw attention to the open spaces, multiple rooms, use of decorations. 

 

 

 
You can then go a step further and quickly recap the style of living during Iron Age Britain, even before the Romans 

came. 



 
British Iron Age families lived in simple one-roomed homes called roundhouses. These homes had a pointed roof, 

attached to circular walls. Inside there was space for storing food, beds made from straw and animal skins, and a 

small kiln. In the centre, you'd cook over an open fire. Records show there were also areas for smoking and preserving 

meat. 

 

Had the Saxons undone the progress the Romans had made?  

Were they less domesticated than the Romans were? 

Did they just have less understanding of things like hygiene and living standards? There is no right or wrong answer, 

it is just about the children interpreting using the evidence you have given them. 

 

In which period was more progress made in Britain - During the Roman Empire or the Anglo-Saxon/Viking era? 

(compare/contrast) 

You can look at everything from the style of living we looked at, where it could probably be argued that the Romans 

had made more progress on a basic level. 

However, in terms of a sense of identity, rule of law, currency control etc - under Alfred the Great and his family 

name, England made a lot of progress and developed a monarchy, the likes of which can still be seen today in Britain. 

Revisit the content you have studied, the children can come up with different responses. 

 

 

What made King Alfred so Great? 

 

From - Charles Dickens, A Child’s History of England (1851-53) 

The noble King Alfred... in his single person, possessed all the Saxon virtues. Whom misfortune could not subdue, 

whom prosperity could not spoil, whose perseverance, nothing could shake. Who was hopeful in defeat, and generous in 

success. Who loved justice, freedom, truth and knowledge.... 

 

As great and good in peace, as he was great and good at war, King Alfred never rested from his labours to improve his 

people. He loved to talk with clever men, and with travellers from foreign countries, and to write down what they told 



him, for his people to read.... He founded schools; he patiently heard causes in his Court of Justice; the great desires 

of his heart were to do right to all his subjects, and to leave England, better, wiser, happier in all ways, than he found 

it. 

 

The children could complete a give me 5 of what made King Alfred ‘Great’? 

He always had his people in mind and this forward thinking led to his Grandson becoming the first king of a united 

England. 

 

You can also use this statue as an example to look at: 

 

Statue of Alfred the Great at Wantage by Count Gleichen (1877) 

 

 
The statue shows Alfred with a weapon in one hand and parchment in the other. 

What does this suggest about him as a King? 

It shows he values equal levels of military strength as well as an education/knowledge of how to effectively rule 

without violence. Encouraging his people to prosper - a nice example is that he translated many books from Latin to 

Old English so that more people could learn to read or be read to. 

Subject Voc 
Roman Britain, Anglo-Saxon, Vikings, Settlement, Migration, Invasion, Raids, Battle, Alfred the Great, 

Athelstan, The Normans. 

Migration, Viking raids, Farmland, Alliances, Diplomacy, Monarchy, Democracy, Symbol of tradition 

Similarities and differences, Natural resources, Continuity and change, Domestic life, Progress, Compare 

and contrast, Monarchy 



Alfred the Great 

 

Year 5 NC Content 
Read ‘Where the Poppies Now Grow’ by 

Hilary Robinson & Martin Impey.  

Tell the children we are going to read a 

source of information that can help us to 

learn more about the poppy and the 

history behind it. 

https://primarysite-prod-

sorted.s3.amazonaws.com/woodfield-

infant-

school/UploadedDocument/49195db9be0

745a6bc4e2522c3f449b6/where-the-

poppies-now-grow-version-with-

text.pdf 

Return to the 2nd picture; show and ask:  

Are the boys ploughing the field in 

modern times? (It is unusual to have 

shire horses pulling the plough, nowadays 

tractors and modern machinery. Look at 

clothes – modern or old fashioned?)  

Discuss differences. Look at the next 

page, When was the tree planted? (1909).  

Look for other clues in the illustrations: 

Bleriot flies across the Channel; Ray and 

Ben become soldiers. They were soldiers 

in World War 1: 1914-1918. 

 

Specific 

content Place the Kingdom/Empire of Benin onto a timeline up to the present day, showing how long ago this took place. 

This should be done whole class on the working wall, gradually adding more as you progress through the 

topic when relevant. It may be useful to recall any previous history the children have learned about, in 

particular their Roman and Greek/Saxon + Viking/Shang Dynasty topic as this can help to draw 

comparisons with other empires, kingdoms and dynasties, on a timeline up to the present day – there is 

no need to put this into books, your evidence is your display but it is important that this is visited 

regularly during history lessons so the children understand where their learning fits into a chronological 

framework. Many key events take place throughout the period, keep adding to the timeline and using the 

working wall. 

Where would Benin be located in the modern world? (It is still a country) Allow the children to share their 

ideas and pre-conceptions about Africa - this is really important because you can revisit 

Use google maps to move from the UK to Benin, on the West coast of Africa – located near the Gulf of Guinea – do 

the children recognise anything nearby? 

Think about Africa’s big picture, how is the history of Africa remembered around the world? 

Children are given information about things such as Ancient Egypt; Great kingdoms in Africa; Trade across the Sahara 

Desert; European voyages of discovery and Exploration in Africa; Europeans and slavery; the end of Slavery; Africa 

today. 

Children can discuss which they have heard the most about and why that might be. Then they could perhaps suggest 

which ones we should remember the most and why. 

Then move to the most significant. 

(Link to resource information cards.) 

Look at a map of Africa and discuss the terrain and climate, how might this affect how well a civilisation can 

grow/prosper? Look closer and identify the parts of the Niger River that run through Benin – how might this 

benefit a civilisation? 

Children can rank the benefits in terms of a civilisation from access to drinking water, ability to have fertile land to 

grow crops; use for hygiene; access to the ocean; use for trade; ability to fish in the river. 

https://primarysite-prod-sorted.s3.amazonaws.com/woodfield-infant-school/UploadedDocument/49195db9be0745a6bc4e2522c3f449b6/where-the-poppies-now-grow-version-with-text.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/woodfield-infant-school/UploadedDocument/49195db9be0745a6bc4e2522c3f449b6/where-the-poppies-now-grow-version-with-text.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/woodfield-infant-school/UploadedDocument/49195db9be0745a6bc4e2522c3f449b6/where-the-poppies-now-grow-version-with-text.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/woodfield-infant-school/UploadedDocument/49195db9be0745a6bc4e2522c3f449b6/where-the-poppies-now-grow-version-with-text.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/woodfield-infant-school/UploadedDocument/49195db9be0745a6bc4e2522c3f449b6/where-the-poppies-now-grow-version-with-text.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/woodfield-infant-school/UploadedDocument/49195db9be0745a6bc4e2522c3f449b6/where-the-poppies-now-grow-version-with-text.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/woodfield-infant-school/UploadedDocument/49195db9be0745a6bc4e2522c3f449b6/where-the-poppies-now-grow-version-with-text.pdf
https://drive.google.com/file/d/1jriBec6k5LNC6I3PdNmBBUt5VMjrgE-8/view?usp=sharing


After reading, ask the children to now 

sum up why we wear the poppy as a 

symbol of remembrance. 

Understanding what a ‘consequence’ is. 

This might be a good time to touch upon 

the question and introduce the vocabulary 

consequence. It links nicely with the idea 

of cause and effect - the cause is the 

war and the consequence is that many 

young men lost their lives too early. The 

definition of consequence is when 

something has happened and it has led to 

something unwelcome or unpleasant 

happening afterwards. 

https://www.youtube.com/watch?v=IrabK

K9Bhds 

The link shows the trailer from the 

documentary ‘They shall not grow old’ - 

the trailer is very tamed, historically 

appropriate for primary-age children. It 

might prove very useful to provide a 

better understanding to the children and 

create an accurate picture in the 

children’s minds of the soldiers that lived 

and fought over 100 years ago. There is 

no violence in the clip, it merely creates 

the soldiers as real people, who must be 

remembered. (Please watch it first and 

ensure it is appropriate for your cohort 

of children. 

How did the Kingdom of Benin begin? 

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3n7mp3 

Around the year 900 groups of Edo people (a tribe) began to cut down trees and make clearings in the rainforest. At 

first they lived in small family groups, but gradually these groups developed into a kingdom. 

The kingdom was called Igodomigodo. It was ruled by a series of kings, known as Ogisos, which means ‘rulers of the 

sky’. 

In the 1100s there were struggles for power and the Ogisos lost control of their kingdom. 

The Edo people feared that their country would fall into chaos, so they asked their neighbour, the King of Ife, for 

help. The king sent his son Prince Oranmiyan to restore peace to the Edo kingdom. 

Oranmiyan chose his son Eweka to be the first Oba of Benin. Eweka was the first in a long line of Obas, who reached 

the peak of their power in the 1500s. 

How was the Kingdom of Benin ruled? 

The Oba relied on many chiefs and officials to help him run his kingdom. 

Palace chiefs ran the royal court, organised the craft workers and made agreements with European merchants. They 

came from rich families and their jobs were passed down from father to son. Town chiefs were chosen to do their 

jobs because they were good rulers. They governed the ordinary people. 

Another important figure was the mother of the Oba. The first great Queen Mother or 'Iyoba' was Queen Idia, the 

mother of Oba Esigie. She helped her son to defeat his enemies and gain control of the River Niger. As a reward, 

Esigie gave her a palace of her own. 

People believed that the Queen Mother had magical powers. She was not allowed to see her son after he became Oba, 

in case she used her magic to control him! 

The children might try to give their own responses as to why a King needs others to help him rule his territory – what 

issues might arise in a kingdom? 

What was life like for ordinary people? 

Many people in Benin lived in villages in the rainforest. They cleared away the trees to grow vegetables and they built 

their houses from mud, wood and palm leaves. 

Benin was famous for its craft workers. Specialists in a craft (like ivory-carvers) formed groups called guilds. All the 

members of a guild lived and worked together. 

https://www.youtube.com/watch?v=IrabKK9Bhds
https://www.youtube.com/watch?v=IrabKK9Bhds
https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3n7mp3


After discussing the idea of a 

consequence and watching the film, simply 

ask the children -  

How does it make you feel? Is it 

important to remember the soldiers? 

Why? 

 

Revisit the timeline 

Recap learning; At this end of the 

timeline we have our current year; all 

your wonderful memories happened in this 

part of the time line and this is the year 

in which you were born. Now WW1 

happened before your parents were born; 

we go back along the line; before your 

grandparents were born, maybe to when 

your great-grandparents were little, over 

100 years ago! Peg WW1 label onto line. 

Finish by saying to chn: The first 

Remembrance Day was held on November 

11th, 1919 throughout the Commonwealth 

to remember and honour the men and 

women who died in the first World War. 

 

 

Visit the war memorials in our local 

area, think about their importance. 

Explain to the children that the poppies 

There were more than 40 guilds in Benin City and each guild had to perform a special duty for the Oba. Not all the 

guilds were for craft workers. Doctors, drummers, acrobats and dancers had their own guilds too. 

Men from all over the kingdom served the Oba as soldiers. Warriors went into battle armed with swords, spears and 

crossbows, and by the 1600s they had guns as well. Some brave boys trained as hunters. They started their training 

very young and the bravest of all became elephant hunters. 

How did Benin become an empire? 

Around 1440, Ewuare became the new Oba of Benin. He built up an army and started winning land. He also rebuilt 

Benin City and the royal palace. 

Oba Ewuare was the first of five great warrior kings. His son Oba Ozolua was believed to have won 200 battles. He 

was followed by Oba Esigie who expanded his kingdom eastwards to form an empire and won land from the Kingdom of 

Ife. Ozolua and Esigie both encouraged trade with the Portuguese. They used their wealth from trade to build up a 

vast army. 

The fourth warrior king was Oba Orhogbua. During his reign, the empire reached its largest size. It stretched beyond 

the River Niger in the east and extended west as far as present-day Ghana. 

Oba Ehengbuda was the last of the warrior kings. But he spent most of his reign stopping rebellions led by local 

chiefs. After his death in 1601, Benin’s empire gradually shrank in size. 

How did the kingdom end? 

By the 1800s the Kingdom of Benin began to lose power and the Obas struggled to rule their people. 

Benin was also under threat from Britain. The British wanted to gain control of Benin so they could get rich by selling 

its palm oil and rubber. The Oba tried to stop all contact with Britain, but the British insisted on their right to trade. 

In 1897 a group of British officials tried to visit Benin. They were sent away because the Oba was busy with a 

religious ceremony, but they decided to visit anyway. As they approached the borders of Benin, a group of warriors 

drove them back and several British men were killed. 

This attack made the British furious. They sent over a thousand soldiers to invade Benin. Benin City was burnt to the 

ground and the kingdom of Benin became part of the British Empire. 

What is a Kingdom and how is it different to an Empire? 

A kingdom is a country, state, or territory ruled by a king or queen whereas an empire 

is an extensive group of states or countries ruled over by a single monarch, an 

oligarchy, or a sovereign state. (The children should draw on their prior learning 



are not the only way we remember 

soldiers from the war, there are also 

memorials in the local area. You could 

visit: 

https://britishlistedbuildings.co.uk/10143

3742-brunswick-village-war-memorial-

brunswick#.YO1WsxtKjIU 

https://britishlistedbuildings.co.uk/10141

2829-seaton-burn-war-memorial-

weetslade-ward#.YO1XuBtKjIU 

 

Seaton burn could be a better option as 

you could walk along the waggonway for 

most of it. Both are a short walk from 

the school and would be classed as a local 

visit, you could even link this trip to your 

geography field work skills and use the 

maps of the local area seen on the links 

and ask the children to plan out their 

about the Roman Empire and be able to understand the initial difference between 

Imperialism and a monarchy). 

We live in the United Kingdom, is that closer to the Roman Empire or the Kingdom of 

Benin? 

Don’t just think about the wording (We have a monarchy, Benin did too - however, the 

Roman Empire had some level of democracy, which we also have in Britain too) 

What is a dynasty? Is it similar to what we have in the UK? 

A dynasty is a line of hereditary rulers of a country. This means a person will inherit 

rule from their parent when they die or abdicate. 

What other words could we use for dynasty? House, family and clan 

Look at the story of Eweka and how the Ewaka dynasty came to be - use this to 

discuss the concept of hereditary rule – is it fair that someone inherits leadership 

from their parent? (Link to resource) 

What does that mean for ordinary people? 

Many people in Benin lived in villages in the rainforest. They cleared away the trees to 

grow vegetables and they built their houses from mud, wood and palm leaves. 

You could at this point discuss the children’s opinion on the idea that the Oba lived in 

a grand palace whereas ordinary people built their homes from mud, wood and palm 

leaves - what does this suggest about the distribution of wealth and is this the same 

with all dynasties/monarchies? 

How does this compare to our monarchy in the UK? 

Do we have a dynasty? 

Is there a lasting legacy of Benin? 

https://britishlistedbuildings.co.uk/101433742-brunswick-village-war-memorial-brunswick#.YO1WsxtKjIU
https://britishlistedbuildings.co.uk/101433742-brunswick-village-war-memorial-brunswick#.YO1WsxtKjIU
https://britishlistedbuildings.co.uk/101433742-brunswick-village-war-memorial-brunswick#.YO1WsxtKjIU
https://britishlistedbuildings.co.uk/101412829-seaton-burn-war-memorial-weetslade-ward#.YO1XuBtKjIU
https://britishlistedbuildings.co.uk/101412829-seaton-burn-war-memorial-weetslade-ward#.YO1XuBtKjIU
https://britishlistedbuildings.co.uk/101412829-seaton-burn-war-memorial-weetslade-ward#.YO1XuBtKjIU
https://drive.google.com/file/d/12Ss0ELc5Q-6BrvmS9ndJwB2QTEIain_z/view?usp=sharing


route using compass point directions. 

Analysing the memorials as a source of 

information. 

When you arrive, explain to chn:  

When is Remembrance Day? (November 

11th). Why is the number 11 important? 

(11 o’clock on the 11th day of 11th month 

WW1 ended). Still today people keep a 2-

minute’s silence at 11 o’clock on 11th 

November and you will see people wearing 

red, paper poppies. The Sunday nearest 

to 11th Nov is Remembrance Sunday and 

in churches people stand for a 2-minute’s 

silence while many places commemorate 

Remembrance Sunday with a parade. You 

might even want to try this, or perhaps 

one minute. 

Look at names listed and dates – can you 

find any familiar surnames; surnames of 

children in class or of families well known 

in the local community?  

Look at the shape of the memorial; make 

observational sketches.  

Why is this memorial here?  

What will happen here on Remembrance 

Sunday? Explain that there is usually a  

local commemoration every year: maybe a 

march past by members of forces if 

Whilst little is left of the Kingdom of Benin due to conflict with the British Empire, 

craftwork can still be found. Craft workers in Benin used lots of different materials. 

People worked with clay, wood and leather. Weavers used fibres from plants to make 

colourful cloth. The most precious materials were brass, coral and ivory. 

Discuss with the children that this was very intricate, skilled worked and it can be 

still seen in the form of artifacts scattered across the globe through trade. 

However, morally, the use of hunting and use of ivory is illegal as elephants are 

endangered species. 

Does that mean it was acceptable for the people of Benin to do it before? Because it 

fits with their culture? The children can interpret the information with their own 

opinion here and draw comparisons or contrasts between the past and present as well 

as with British society. 

Understand what helps someone to gain or retain power. 

As mentioned above, ‘Around 1440, Ewuare became the new Oba of Benin. He built up an 

army and started winning land. He also rebuilt Benin City and the royal palace. Look at 

trends of the past and incorporate prior learning. 

·         The Roman Army had to be strong to defeat the Ancient Greeks in battle 

several times. 

·         The Roman Army had to be strong to conquer Britain and defeat the Celtic 

tribes in Britain at the time. 

·         In this case, Ewuare used his army and was believed to have won over 200 

battles. 

·         He was followed by Oba Esigie who expanded his kingdom eastwards to 

form an empire and won land from the Kingdom of Ife. 

·         Ozolua and Esigie both encouraged trade with the Portuguese. They used 



stationed nearby, joined by uniformed 

organizations scouts/guides; flags; band; 

poppy wreaths. 

 

their wealth from trade to build up a vast army. 

Is the trend that an army holds you power? 

Are there other reasons that could be discussed with the children? 

Other ideas could be wealth, popularity, effective laws? How is order kept within the 

modern world that we live in today? What about the UK more specifically? 

Look at the idea of cause and consequence in terms of The Kingdom of Benin 

trading with Europe. 

The craft workers of Benin often showed Europeans in their art. Most of these 

foreign figures have long, narrow faces and straight, shoulder-length hair. 

Sometimes they have a beard and sometimes they wear armour and hold a gun. Can 

you imagine how different they must have looked to the African people? 

Even though the Europeans must have seemed very strange, they were welcomed by 

the people of Benin. The Obas had a good relationship with merchants from Europe 

until the 1800s, but then the Europeans changed their attitude. Instead of simply 

trading with African kingdoms, they wanted to take their land. 

In the late 1800s, European countries competed with each other for African land. 

They seized control of the African kingdoms and built their own empires. 

In January 1897 an allegedly peaceful but clearly provocative British trade mission 

was attacked on its way to Benin City, leading to the deaths of 230 of the mission's 

African carriers and seven British delegates. This incident triggered the launch of a 

large-scale retaliatory military expedition by the British against the Kingdom of 

Benin. Benin City was overrun and occupied by British forces in February 1897.  

The cause of Benin’s downfall was due to their trading and familiarity with European 

states. The consequence was that the British Empire seized control of Benin to 



become part of the British Empire. 

 Would this have always eventually happened? Or did Britain’s awareness of Benin 

accelerate the process? The children can discuss whether they think it was right or 

wrong to trade with Europe (positives vs negatives) 

In terms of continuity and fairness, should collections of artefacts from the 

Kingdom of Benin be kept in Britain, or should they be returned to Africa? 

This really is a matter of opinion but it gives the children the opportunity to 

interpret the concept of the British Empire essentially conquering the Kingdom of 

Benin – then many of the treasures and artefacts were taken back to Britain because 

it had now become part of the British Empire. A good activity could be a ‘where do 

you stand?’ with a line going from Britain to Benin and the children can explain their 

reasons. 

Listen to a description of Benin from European explorers. 

In the year 1668 a Dutch writer called Olfert Dapper put together some merchants’ 

descriptions of their travels. This is what the merchants saw in Benin: 

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3n7mp3#:~:text=It%20wa

s%20ruled%20by%20a,King%20of%20Ife%2C%20for%20help. 

How does this fit with our preconceptions about Africa? 

What does it tell us about the wealth and status of the king? 

Why do we not see this sort of thing in modern day Western Africa? 

You can find more descriptions already resourced from European explorers at this 

link. 

Use bronze plaque artwork to draw conclusions about the people of Benin. 

This brass plaque shows the Oba, or King, of Benin and his attendants. 

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3n7mp3#:~:text=It%20was%20ruled%20by%20a,King%20of%20Ife%2C%20for%20help
https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3n7mp3#:~:text=It%20was%20ruled%20by%20a,King%20of%20Ife%2C%20for%20help
https://drive.google.com/file/d/1ytoA4MqXXxSpbLFMuaortMP46qtqYz3f/view?usp=sharing
https://drive.google.com/file/d/1ytoA4MqXXxSpbLFMuaortMP46qtqYz3f/view?usp=sharing


Why do you think the Oba is shown to be much bigger than the other people? 

What does it tell us about the people’s sense of wealth and people’s view of status? 

  

  

You can find more bronze plaques as comparison, follow the link below. 

Interpretation of the British invasion 

The image below shows a picture of British soldiers posing for a picture with the 

items they ‘looted’ from the royal palace in Benin. 

Whilst the British Empire aimed to expand, what does this picture suggest about the 

British soldiers? 

Does this give the children any thoughts about some of the issues that can be found 

in Africa today? 

(Try not to be too stereotypical but could it be argued that British Empire as well as 

other European super powers have caused issues in Africa because of their 

conquests?) 

Use this information to provide context of when it happened: 

Benin suffered a bloody and devastating occupation. No exact figure can be given for 



the number of Benin's population who were killed in the conquest of the city. 

However, it is clear that there were many casualties during the sustained fighting. 

The occupation of Benin City saw widespread destruction and pillage by British 

forces. Along with other monuments and palaces, the Royal Palace was burned and 

destroyed. Its shrines and associated compounds were looted by British forces, and 

thousands of objects of ceremonial and ritual value were taken to the UK as official 

'spoils of war' or distributed among members of the expedition according to their 

rank. 

 

Link to page with sources and more information. 

 

Subject Voc 
Kingdom, Empire, Slavery, Trade, Voyages of discovery, Civilisation, Niger River, Edo people, Oba, army, The British 

Empire 

Kingdom, Empire, Dynasty, Imperialism, Monarchy, Hereditary rule, democracy, Legacy, Culture, Sense of 

morality 
Power, Wealth, Cause and consequence, Continuity, Fairness, Opportunity 

Status, Oba, King 
 

 

https://www.britishmuseum.org/about-us/british-museum-story/objects-news/benin-bronzes


 

Year 6 NC Content  

Specific 

content Place the children’s prior learning onto a timeline up to the present day, showing how long ago each period or 

civilisation took place. 

Collect ideas from the children about their previous topics - fill in anything important that they miss. 

This should be done whole class on the working wall, gradually adding more as you progress through the 

topic when relevant (As you revisit each period, you could add them one at a time so the children can 

work through it chronologically). Make sure you use important vocabulary like civilisation, empire, 

kingdom dynasty etc.There is no need to put this into books, your evidence is your display but it is 

important that this is visited regularly during history lessons so the children understand where their 

learning fits into a chronological framework. If the children can demonstrate their chronological 

understanding of all of their topics but you will need to quiz them on it regularly, verbal is fine. If you 

miss anything you can add to it over the course of the topic. 

Teaching the basic vocab to understand the lens we are looking through. 

Social or social change  refers to any significant alteration over time in behavior patterns and cultural 

values and norms - the styles of houses we live in, the styles of clothing, the types of communities and 

the way we communicate as well as how we treat each other. Also the different classes of people you can 

see. 

Political relates to the government or public affairs of a civilisation - for example, who is in charge, the 

laws they make and how order is kept internally.  

Economic or economy refers to how resources are used within that territory. In the case of our learning, 

it refers to styles of farming, trading and the different forms of currency used. 

 

Revisiting all prior learning and addressing any misconceptions (Recognising social, political and 

economic key information) 

Regularly refer to the information and get the children to recognise whether it fits with social, political 

or economic. 

Stone, Bronze and Iron Age in Britain. 

Social 



Lived in small communities/tribes and settlements, gradually improved their dwellings from simple animal 

hide tents in the Stone Age to eventually into wooden round houses with thatched roofs. By the time you 

reach the Iron Age, many communities lived in hill forts as they understood the need for protection 

against others. Here are some examples below. 

Stone Age mesolithic (middle period) 

Iron Age dwelling  

https://www.dkfindout.com/us/history/iron-age/hill-forts/ 

Different tribes communicated in slightly different ways but the most common was Common Brittonic. It 

was a Celtic language spoken in Britain and Brittany. It is also variously known as Old Brittonic, British, 

and Common or Old Brythonic. 

 

Political 

During the Stone Age many communities had their own rules, there was no distinct form of leadership, 

by the time you reach the Iron Age, a community or hill fort would have a Chieftain or several who were 

https://www.dkfindout.com/us/history/iron-age/hill-forts/


seen as being in charge - each village would have had its own form of governance and rules. 

Economic 

All the way through from the Stone Age to the Iron Age, there was no form of currency in Britain. As 

farming began to be used more widely, during the Mesolithic period of the Stone Age - people would 

trade in agricultural produce as well as exchanging work in a village for food. For example a blacksmith 

working with iron might supply the warriors of the settlement and be paid with appropriate food for 

his/her family. 

Ancient Greeks 

Explain to the children that even though the Greeks never invaded Britain, they were conquered by the 

Romans who did and they were heavily influenced by their culture. 

Social 

Ancient Greece had a warm, dry climate, as Greece does today. Most people lived by farming, fishing and 

trade. Others were soldiers, scholars, scientists and artists. Greek cities had beautiful temples with 

stone columns and statues, and open-air theatres where people sat to watch plays. Most people lived in 

villages or in the countryside. Ancient Greek homes were built around a courtyard or garden. The walls 

were often made from wood and mud bricks. They had small windows with no glass, but wooden shutters 

to keep out the hot sun. They didn't have much furniture inside. People sat on wooden chairs or stools. 

Rich people decorated the walls and floors with colourful tiles and paintings. This is important for the 

children to know as this heavily influenced Roman culture, who eventually brought these styles of cities 

to Britain. 

 

Draw attention to the fact that they have a tiled roof - a feature which houses in Britain still have now.  



Political 

In the year 507 B.C., the Athenian leader Cleisthenes introduced a system of political reforms that he 

called demokratia, or “rule by the people”. It was the first known democracy in the world and it 

influenced Roman culture, a system we still use in Britain today - to some extent.  

Not everybody could vote, out of a population of around 250,000 in Athens in 450AD, only male citizens 

who were older than 18 were a part of the demos, meaning only about 40,000 people could participate in 

the democratic process. 

You can find more information about who could vote and how they decided on laws at this link. 

Again, this heavily influenced Roman political systems who eventually brought this idea to Britain. 

Economic 

Ancient Greece relied heavily on imported goods. Their economy was defined by that dependence. 

Agricultural trade was of great importance because the soil in Greece was of poor quality which limited 

crop production. However, some food items could be produced in the Mediterranean climate such as 

olives, olive oil, figs, honey, meat, cheeses, and wine. These items were traded domestically among the 

various city-states in Ancient Greece. These could also be exchanged for other necessary items from 

other countries. 

In addition to food, Greek pottery was also valued. Ancient Greece’s position in the Mediterranean 

allowed them to control some crucial trade routes and seaports. Some popular imports at the time were 

salt fish, wheat, papyrus, wood, glass, and metals such as tin, copper and silver. In addition to trade with 

products, the Greek’s also used currency. The drachma was a silver coin used by the ancient Greeks. The 

drachma dates back to the mid-6th century BC and is one of the world’s earliest coins. One drachma was 

valued to be equal to a handful of arrows. By the 5th century BC, the Athenian drachma became the 

preferred version of the coin and the monetary unit used throughout the Hellenistic world. Eventually, 

the drachma evolved into other types of coins and currency types. 

This is really important as it shows how advanced the Ancient Greek civilisation was; they were trading 

goods to ensure that each city state was supplied with what it needed but they also had one of the first 

forms of currency - a direct link to how our economy works in Britain now. 

https://www.history.com/topics/ancient-greece/ancient-greece-democracy


 

Roman Empire 

Social 

Most of Roman Britain was a wild place, with forests and mountains where few people lived. People mainly 

lived in small villages of wooden houses with thatched roofs, much as they had before the Romans 

arrived (The end of the Iron Age). However, some wealthy Romans lived in villas and palaces. Villas were 

large farms with a big house for the owners. They had lots of servants and farm workers to help run the 

villa. Most of the Roman villas found by archaeologists are in the south of England. The governor of 

Britain had a palace in London. Another palace was beside the sea, at Fishbourne (near Chichester in 

West Sussex). Men were in charge of the family in Roman Britain. Mothers were thought to be less 

important than fathers. Life for women in Roman times was often hard. Women were expected to run 

the home, cook meals and raise children. Wealthy women were lucky: they had slaves to do the work for 

them. 

Some good info here: 

https://www.bbc.co.uk/bitesize/topics/zqtf34j/articles/ztqg4wx#:~:text=Most%20of%20Roman%20Br

itain%20was,lived%20in%20villas%20and%20palaces. 

You can draw attention to the fact that Roman social culture was very similar to Ancient Greek social 

culture because when the Roman’s had conquered the Greeks, their cultures merged and because their 

climate had been very similar, their styles of housing, clothing and food had been very similar. They did 

have to change their style of clothing; Romans originally believed that it was effeminate to wear 

trousers. However, as their empire expanded into territories with colder climates, soldiers were allowed 

to wear leather, skin-tight trousers. Roman soldiers wore armour made of metal strips. Britain being 

quite a cold place. 

Political 

Rome wasn’t always an Empire, it started off as a republic. This is a state in which supreme power is held 

https://www.bbc.co.uk/bitesize/topics/zqtf34j/articles/ztqg4wx#:~:text=Most%20of%20Roman%20Britain%20was,lived%20in%20villas%20and%20palaces
https://www.bbc.co.uk/bitesize/topics/zqtf34j/articles/ztqg4wx#:~:text=Most%20of%20Roman%20Britain%20was,lived%20in%20villas%20and%20palaces


by the people and their elected representatives, and which has an elected or nominated president rather 

than a monarch. (Basically, democracy with someone elected in charge). The problem was as their 

territory got bigger and bigger, it was much harder to control because of growing populations, this is 

when it changed into an Empire. The Roman Empire dramatically shifted power away from representative 

democracy to centralized imperial authority, with the emperor holding the most power. For example, 

under Augustus’s reign, emperors gained the ability to introduce and stop laws, as well as command the 

army. Furthermore, the emperor wielded significant authority over those who served in lower-level 

positions. No citizen could hold office without the emperor’s consent. As a result of this redistribution 

of power, the democracy that functioned during the republic period became less important and lost 

power. You could discuss with the children, is this a step backwards from Ancient Greek democracy? Or 

is it simply because the territory was so huge that democracy just wouldn’t work? 

Economy 

For all of the size and grandeur of Ancient Rome, the Roman economy never developed into anything 

terribly complex compared to modern economies. Ancient Rome was an agriculture and slave based 

economy whose main concern was feeding the vast number of citizens and legionaries who populated the 

Mediterranean region. This was one of the main reasons they invaded Britain because it was rich in 

natural resources which they could send back to theMediterranean region of the Empire; places like the 

capital, Rome. Agriculture and trade dominated Roman economic fortunes. The Roman empire had various 

currencies, for most of Roman history it consisted of gold, silver, bronze, orichalcum and copper coinage.  

This is so similar to what we have in Britain now - another direct link to our use of copper, silver and gold 

coloured coins. These colours are significant because you would think they were influenced by the 

Ancient Greek Olympics but actually during the original Olympic games in ancient Greece, champions 

were not awarded gold, silver, and bronze medals as they are today. 

They had different names for different value of coins and they changed over the course of the Empire, 

one that remained throughout was the Denarius. Roman currency names survive today in many countries 

(e.g., the Arabic dinar (from the denarius coin), the British pound and Mexican peso (both translations of 

the Roman libra). 

Another key feature that links directly to our own currency is that the coins would change in appearance 

depending on the emperor.  

Here is an example of a coin with emperor Hadrian on: 



 

Anglo-Saxon and Viking Britain 

Social 

The king was at the top of society and everyone had to obey his orders. Each group of Anglo-Saxon 

settlers had a leader, or a war-chief. A strong leader became a cyning, the Anglo-Saxon word for king. 

Kings wore expensive clothes and a crown. In Anglo-Saxon times there was not just one king - there were 

many kings. They often quarrelled and fell out with each other. After kings, the most powerful Anglo-

Saxons were the thanes. Thanes lived in large halls and helped the king rule the land. A thane was in 

charge of a village. Everyone in the village had to do what he said. If he didn't like someone he could 

force them to leave his village! Most Anglo-Saxons were ceorls. These were the common people or 

peasants. Ceorls were usually poor and lived in small huts. They worked on the land or had a trade, like 

weaving, metalworking or carpentry. Ceorls had to fight for their thane. In return, the Thanes gave them 

protection from invaders. Women weren't a class in Anglo-Saxon society, but they were treated very 

differently from men. Women were not allowed to eat in the great hall during a feast. A rich man's wife 

might serve food and drink to the guests, but would eat elsewhere. 

Anglo-Saxon women stayed at home, cooking, making clothes and looking after the children. Women 

usually didn't marry men of a higher class than themselves. A slave woman usually married a slave 

husband. Slaves were at the very bottom of Anglo-Saxon society. Many slaves were badly treated and 

forced to work for a thane their whole life. Slaves would wear cheap, dull clothes made from wool. At 

the end of their working day, a slave would sleep in the cowshed or barn. 

Alfred the Great created the idea of burhs which were small fortified communities, The population in 

burghs (towns) grew rapidly and developed along important trade routes and in centres of concentrated 

activity (eg. Market places, churches, meeting halls). Some burghs were built on roman sites, using 

existing fortifications.  



When we look at both Anglo-Saxon and Vikings dwellings in Britain, it is easy to think that they were a 

step backwards from the homes we saw for wealthier people in Roman Britain. They reverted back to a 

thatched roof and made use of an abundance of wood available in the British landscape. Still, in terms of 

technology this could be a good discussion with the children, was it a step backwards? 

A Viking great hall 

 

An Anglo-Saxon home 

 

Political 

Anglo-Saxon Britain wasn't ruled by one person and the Anglo-Saxons were not united. They invaded as 

many different tribes and each took over different parts of Britain. Each group of Anglo-Saxon settlers 

had a leader or war-chief. A strong and successful leader became 'cyning', the Anglo-Saxon word for 

'king'. Each king ruled a kingdom and led a small army. From time to time, the strongest king would claim 

to be 'bretwalda', which meant ruler of all Britain. 

Under Alfred the Great, he created the Danelaw which describes the set of legal terms and definitions 

created in the treaties between Alfred the Great, the king of Wessex, and Guthrum, the Danish warlord 



(Viking), written following Guthrum's defeat at the Battle of Edington in 878. This was vitally important 

for securing peace between the Saxons and the Vikings. This is very important because it is one of the 

first examples of peace being made on a mass scale on British soil. Alfred was considered to be great 

because he showed military prowess but as a leader he valued diplomacy too. 

Under King Athelstan, Alfred’s grandson and the first King of united England, law codes strengthened 

royal control over his large kingdom; currency was regulated to control silver's weight and to penalise 

fraudsters; buying and selling was largely confined to the burhs, encouraging town life; and areas of 

settlement in the Midlands and Danish towns were consolidated into shires. Overseas, Athelstan built 

alliances by marrying off four of his half sisters to various rulers in western Europe. Athlestan was 

controlling his internal affairs and limited external aggression by forming allies. Can we make links to the 

present day? Who are Britain’s allies? 

Economy 

The pound was a unit of account in Anglo-Saxon England, equal to 240 silver pennies and equivalent to one 

pound weight of silver. According to the Daily Telegraph it came into use around 775. It evolved into the 

modern British currency, the pound sterling - this is literally where our currency that we know today 

came from, they had perhaps been influenced by Roman currency but they in fact created the currency 

that is still used in Britain now. 

Explain that this was not always used as it was mainly seen in urban areas, like the larger towns like York 

and London because they had their own resident specialists and permanent shops such as silversmiths, 

weapons, leather workshops. 

In smaller villages, It was an agricultural economy where families produced just enough to keep the 

family going.  This was called a subsistence economy.  Peasants and ceorls were farmers producing wheat, 

barley, oats, vegetables and livestock. Those who managed to produce a little extra were able to barter 

for goods, a form of exchange.  This was called the exchange economy.  In Anglo-Saxon times, more 

goods were sold through bartering than through the exchange of coins. 

This is an Alfred the Great coin, one of the first forms of currency with an English king on it. 



 

Here you can see a coin of King Athelstan (Alfred’s grandson) - who was the first king of a united 

England, following peace with the vikings (Danelaw territory). 

 

 

Viking coinage was used during the Viking Age of northern Europe. Prior to the usage and minting of 

coins, the Viking economy was predominantly a bullion economy, where the weight and size of a particular 

metal is used as a method of evaluating value, as opposed to the value being determined by the specific 

type of coin (different to what the Romans used). Danish ruled kingdoms in the British Isles, known as 

the Danelaw, began to model their own coins on rulers. They very much relied on the influence of others 

to direct their use of currency. 

 

There are a lot of direct links here to the Greek republic and Roman empire,, the use of slaves, 

women not being treated equally, use of armies to grow and retain power  

It could be a good point to reflect upon any themes that are running through each period. Different 

classes of people, use of currency (with leaders pictured on the coins), armies = power, the need for 



materials for food and living. Can any of those themes still be seen in Britain now? - We will be doing this 

in more detail during the describing phase but just to capture and retain some of these themes would 

prove useful. 

In your opinion, at which point was Britain at its strongest/most prosperous?  

This is about the children recognising Britain at various points throughout the history of the island. Use your working 

wall and add a visual aid for Britain during the Iron Age (made up of mostly settlements and small villages), Britain as 

part of the Roman Empire (the introduction of large cities, defended with large armies - be clear that the majority of 

the population British population still lived in small, settlement communities), Britain with a mostly united territory 

under an Anglo-Saxon monarch (some cities but gradually more communities known as burghs to develop a sense of 

British identity - as well as alliances being made with nearby civilisations). You could even bring in the children’s 

learning about Benin here if appropriate where the British Empire conquered various places and turned them into 

colonies. 

 

The children must be using vocabulary like settlements, communities, empire, kingdom, monarchy and demonstrate an 

awareness of each. Before even going through the content - you could look at definitions of each to recap using give 

me 5s or something like that. 

 

If we look at the social, political and economic features of each society in Britain - what are the things we no 

longer see and what is there still evidence of in Britain? (Continuity and change) 

Look through each area of the red text and try to identify features that we no longer see in modern Britain and also 

things that we can still see evidence of in modern Britain. 

 

For example, during the Stone Age-Iron Age, people would still live in small communities and farm for food, there is 

still a lot of evidence of this in Britain as most the farming produce you find in supermarkets is farmed here in the 

UK. However, people using things like animals hides and thatched roofs is almost non-existent - a link could be made to 

camping but this is not a permanent home as it would have been used for during the Stone Age. Revisit the images 

seen in the describing phase if you need to. 

 

Can we see any similarities and differences across different periods? 

 

Keep it simple and identify features that are similar in terms of social, political and economic. 

 

For example, Greeks developed currency, the Romans brought currency to Britain, the Anglo-Saxons developed a 

currency that we still use in Britain now. 

 

Ask the children to explain why they think something like this is similar throughout because ultimately currency hasn’t 

changed very much, why is it so important for a society? 

 

Key differences could include the way people lived, hill forts, burghs, cities. 

 

Ask the children to explain why they think civilisations constantly changed this? What is the make-up of modern 

Britain like now? 

 



What if certain events didn’t happen, how might that have altered British history? (Cause and effect) 

Similar to the what if questions we used to use, this gives the children a change to gauge the impact of certain 

events. 

 

For example, what if the Romans didn’t invade Britain? (Think about the Iron Age lifestyle before they came and what 

we might not have learned from them.) 

 

What if King Alfred the Great didn’t find peace with the Vikings through the Danelaw treaty? (Would Britain still be 

split into different parts?)  

 

If you look at the red text you can really decide on any or multiple scenarios, it is about the children demonstrating 

an understanding of Britain’s whole chronological framework and understanding how significant certain events are.) 

 

What are the trends that we see occurring in every civilisation? Regardless of whether they are settlements, 

Empires or Kingdoms.(Analysing trends) 

 

This is where we revisit the trends we noticed at the end of the describing phase. Different classes of people, use of 

currency (with leaders pictured on the coins), armies = power, the need for materials for food and living.  

 

Why are these trends so noticeable?  

An army for example, what is the importance of an army? What purpose do they serve? Do we have a British army for 

the same reasons now? 

 

Different classes of people are a sensitive one to approach - is it as noticeable in British society now as it was in 

Anlgo-Saxon society and others? You could bring in the children’s learning about civil rights? Are people now treated 

equally in Britain, in terms of race, gender and class?  

 

What are the most significant traits/characteristics of each?  

 

There is no right or wrong answer here, 

 

Look at each period - in the children’s opinion, it is the one most significant thing that each has introduced to Britain. 

 

For an example answer,  

Mr Lumsdon thinks during the Mesolithic period of the Stone Age, they introduced the use of tools and farming. This 

is very significant because it completely changed the way humans lived in Britain, we changed from being hunter-

gatherers to living in small communities and socialising with other people. This has shaped the Britain we know today 

because we rely heavily on our farming industry to supply food to people and shops  all over the country. 

 

The children in year 6 will have already done a lot of sourcework in their WW2 topic. Photographs and propaganda 

posters etc. 

 

Analyse currency through the different periods. 



I picked this example as it is easy to find examples from each but also I might be able to get a hold of at least one of 

each - to act as a primary source artefact. 

 

Use the pictures of coins in the red text and compare them to our own 2020 British pound. 

 
What are the key similarities and differences? 

Why are they all so similar? Does a coin really need to change that much? 

 

You could look into why coins are so perfectly shaped whereas the older coins are, the less 

perfect in shape they become. 

 

This is simply down to minting technology but it could be interesting to get the children’s 

responses. 
 

How has our society been influenced to become the Britain we know? -  

Alot happens between 1066 - to the present day so we are missing a substantial amount of 

influence, there is a lot that remains in Britain from the societies we learn about in primary 

school. Tell the children it is mainly about comparing and contrasting then deciding on the 

most significant links between what we have learned and the present day. 

We need to split this into social, political and economic. 

This should be done in the form of a presentation, the children can create posters, written 

speeches and computer presentations. Use all of the learning and content we have done so far 

to produce something. The children could do it in written form to present but it might be 

better to let the children work in pairs, groups or individually to demonstrate their 

understanding - a presentation means they are not held back by their writing ability and the 



recordings can act as your assessment. 

It would be useful to think of modern Britain’s social, political and economic make-up. 

Social 

-We live in a mixture of communities, towns and cities which could arguably be linked to all of 

our learning. We use a spoken language to communicate and we have a national identity, a sense 

of being British - How did we get to this point? 

Political 

-We have a monarch that is a representative of our country but we also have a democratic 

government that is voted for by the people. They create and vote on laws that are abided by 

across the country. 

Economic 

Everybody across the UK uses the pound sterling as our form of currency to buy and sell 

things (trade). The government makes sure this is regulated to ensure that the economy is 

well-balanced and legitimate.  

 

Subject Voc 
Chronology, Settlement, Civilisation, Empire, Kingdom 

Social, Political, Economic, Democracy, Currency, Trade, Community 

Settlement, Empire, Kingdom, British identity, British Empire, Colonies 

Continuity and change, Similarities and differences, Cause and effect, Trends, Significance 

Currency 

 

  
Is it important to remember the 

consequences of the past? 

This really is the opportunity for the 

children to demonstrate that they 

 

  
 

  
 

  
 



  understand the significance behind 

the poppies and the memorials, as well 

as the history behind them too. 

You could do this as a discussion, 

almost creating a meaningful class 

video with a short, voiced comment 

from each child, outlining why we 

remember those who fought and died 

in wars from the past and how that 

links to the poppy. 

Also, children could go to a step 

further to explain why it is important 

to remember happy memories (like 

how we started the topic) as well as 

less pleasant ones (Like the meaning 

behind the poppies) because we want 

to be able to remember and learn 

from the consequences of the past, 

so that hopefully they don’t happen 

again. 

 

  
 

 

  



HISTORY CURRICULUM IMPACT: 

In  history the end points for each year group are as follows: 

 
 

 Strand 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Abstract themes across history 

Gain a historically grounded 

understanding of abstract terms such 

as empire, civilisation, parliament, 

peasantry, legacy, democracy, 

monarchy, aristocracy, rebellion, 

industrialisation  

 

Historical concepts   

Understand historical concepts such as 

continuity and change, cause and 

consequence, similarity, difference and 

significance, and use them to make 

connections, draw contrasts, analyse 

trends, frame historically valid questions 

and create their own structured accounts, 

including written narratives and analyses. 

 
 

Historical methods   

Understand the methods of 

historical enquiry, including how 

evidence is used rigorously to make 

historical claims, and discern how 

and why contrasting arguments and 

interpretations of the past have 

been constructed. 

 

Historical perspectives   

Gain historical perspective by 

placing their growing knowledge into 

different contexts, understanding 

the connections between local, 

regional, national and international 

history; between cultural, economic, 

military, political, religious and social 

history; and between short and long 

term timescales  

 



Year Group 

Year 1 In the context of your local study and 

study of monarchs: 

 

Pupils should have a historically grounded 

understanding of abstract terms such as 

monarchy, royalty and parliament. 

 

This could be evidenced verbally or used in 
written work with support – pupils 
recognise their meaning and can structure 
a response around them. 
 
“A monarchy is when a country has a King 
or a Queen in charge” 
 
“We have a parliament in the UK now 
where they vote and make decisions.” 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

In the context of your local study and study of 

monarchs: 

 

Pupils should be able to understand historical 

concepts such as similarity and difference; 

change over time and importance. 

 

This could be evidenced verbally or through 
our magenta principle activities.  
 

Pupils will make visual observations, perhaps in 
reference to clothing or jobs that they do in 
terms of their similarities and differences. 
Children are aware that these changes have 
taken place as time has passed. 
 
“The queens are similar because they have 
always had crowns and expensive clothing” 
 
“But, you can see they’re different because 
their clothes have changed over time and the 
queens from further in the past have paintings 
but the more modern queens have 
photographs.” 
 
 
 
 
 
 
 
 

In the context of your local study and 

study of monarchs: 

  

Pupils should be able to look at 

photographs and pictures and 

retrieve information and make 

simple deductions with support. 

 

This should be evidenced solely through 
the sourcework section (yellow) of your 
history planning. This may be simple 
sourcework activities where pupils give 
verbal or written responses. Magenta 
principles like compare and connect 
regarding sources are useful evidence 
too. 
 
“That must be a monarch because they 
have a crown and a throne in the 
portrait.” 

In the context of your local study and 

study of monarchs: 

Pupils can recall Memories from the past 

and demonstrate an understanding of the 

passing of time. They can begin to 

understand basic chronology by looking at 

some different periods from the near 

past, placing them in chronological order 

with support. 

This will most likely be evidenced on your 

working wall as well as the pupil being 

able to demonstrate a verbal 

understanding. 

“That Queen is older because we only 

have a painting of her but we have a 

photograph of Queen Elizabeth II.” 

“That isn’t always the reason but you can 

also tell by looking at her clothes, they 

are old fashioned but our Queen’s clothes 

are more modern.” 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Year 2 In the context of your local study and In the context of your local study and study of In the context of your local study and In the context of your local study and 



study of activists: 

Pupils should have a historically grounded 

understanding of abstract terms such as 

protest, influence and social class. 

This could be evidenced verbally or used in 
written work with support – pupils 
recognise their meaning and can structure 
a response around them. 
 
“People sometimes protest when they are 
unhappy with something” 
 
“In history, people have sometimes been 
treated unfairly for lots of different 
reasons. Their race or how much money 
they have, their wealth” 
 

 

 

 

 

 

 

 

activists: 

Pupils should be able to understand historical 

concepts such as similarity and difference, 

change over time and the significance of 

others. 

This could be evidenced verbally or through 
our magenta principle activities. 
 
When the pupils are evidencing similarities and 
differences, they will still make visual 
observations but will begin to make abstract 
observations with support too. 
 
“Rosa Parks is similar to Malala because they 
were both fighting against unfairness” 
 
“Schools have changed so much over time, we 
have interactive whiteboards now but they had 
blackboards and chalk.” 

 

 

 

 

 

 

 

study of activists: 

Pupils should be able to look at 

photographs and pictures and 

retrieve information and make 

simple deductions independently as 

well as showing historical empathy.  

This should be evidenced solely through 
the sourcework section (yellow) of your 
history planning. This may be simple 
sourcework activities where pupils give 
verbal or written responses. Magenta 
principles like compare and connect 
regarding sources are useful evidence 
too. 
 
“Rosa would have felt really frustrated 
in the photograph because she probably 
didn’t think she did anything wrong.” 
 
“I don’t think I would have liked working 
in the factory like those children, it 
looks so dangerous!” 

study of activists: 

Pupils can recall some of their prior 

learning. They can explain what 

chronological order means and 

independently place content into that 

order. Pupils can begin to understand 

different aspects of cultural history with 

support. 

This will most likely be evidenced on your 

working wall as well as the pupil being 

able to demonstrate a verbal 

understanding. 

“Rosa Parks and Malala Yousafzai both 

come from different periods and 

different parts of the world but they 

both wanted fairness for themselves and 

others.” 

“In the past, some people have been 

treated  unfairly because of their race, 

gender or how much money they had.” 

 

 

 

 

 

 

 

 

 

 

Year 3 In the context of your local study and In the context of your local study and study of In the context of your local study and In the context of your local study and 



study of the Ancient Greeks and Romans: 

 

Pupils should have a historically grounded 

understanding of abstract terms such as 

Empire, democracy and legacy. 

This could be evidenced verbally or used 
fluently in written work; pupils recognise 
their meaning and can structure a response 
around them. 
 
“The Roman Empire became so much 
greater than the Greek Empire as it 
covered such a larger territory.” 
 
“You can see some of the Roman Empires 
legacy it left behind in Britain, like 
Hadrian’s wall for example.” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

the Ancient Greeks and Romans: 

 
Pupils should be able to understand historical 

concepts such as similarities and differences, 

continuity and change and cause and effect. 

This could be evidenced verbally or through 
our magenta principle activities. 
 
When commenting on similarities and 
differences, pupils should now be beginning to 
do this in reference to different periods e.g. 
Ancient Greeks vs Romans. 
 
Pupils can recognise that some things continue 
across periods and understand why. 
 
“The Greeks and Romans had similar cultures 
but perhaps that is because they originate 
from a similar part of Europe, with similar 
weather and natural resources which is why 
this continued.” 
 
“The Roman invasion of Britain caused unrest 
among many Britons, the effect of this was 
that some chose to accept Roman rule but 
some chose to fight against them.” 
 

 

study of the Ancient Greeks and Romans: 

 

Pupils should be able to look at 

written sources and understand 

them with support - children can 

begin to ask and answer questions 

about sources and their opinions. 

This should be evidenced solely through 
the sourcework section (yellow) of your 
history planning. This may be simple 
sourcework activities where pupils give 
verbal or written responses. Magenta 
principles like compare and connect 
regarding sources are useful evidence 
too. 
 
 

A child may be able to produce a 
detailed, labelled sketch of 
Boudicca based on key information 
from the written source. 

“I don’t think the person who wrote 
this really likes Boudicca because 
they haven’t spoken very nicely 
about her, perhaps it was a Roman 
that had been fighting against her 
or something like that.” 

 

 

study of the Ancient Greeks and Romans: 

 

Pupils can place the Ancient Greek 

empire and the Roman empire onto a 

timeline up to the present day, showing 

how long ago this took place. 

This will most likely be evidenced on your 

working wall as well as the pupil being 

able to demonstrate a verbal 

understanding - some magenta activities 

may be relevant. 

“The Ancient Greek Empire came first 

and was soon defeated and became a part 

of the Roman Empire.” 

“Before the Romans invaded Britain, it 

was mainly made of celtic tribes and iron 

age hill forts.” 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Year 4 In the context of your local study and In the context of your local study and study of In the context of your local study and In the context of your local study and 



study of the Anglo-Saxons and Vikings: 

Pupils should have a historically grounded 

understanding of abstract terms such as 

Empire, Migration, Kingdoms and legacy. 

This could be evidenced verbally or used 
fluently in written work; pupils recognise 
their meaning and can structure a response 
around them. 
 
“When the Roman Empire left Britain, that 
is when groups of Anglo-Saxons started 
migrating here. Shortly after that the 
Vikings did too.” 
 
“You first started to see kingdoms in 
Britain when the Saxons arrived. There 
was a different king for Northumbria, 
East Anglia, Wessex and Mercia.”  
 

the Anglo-Saxons and Vikings: 

Pupils should be able to understand historical 

concepts such as similarities and differences, 

continuity and change, cause and effect as well 

as the significance of individuals and certain 

events. 

This could be evidenced verbally or through 
our magenta principle activities. 
 
In terms of similarities and differences - 
pupils will now continue to draw comparisons 
between the different civilisations. Key 
differences are important in understanding the 
saxons and the vikings. 
 
“The Saxons currency that they created is 
very similar to what we use today, the Vikings 
did seek to use a currency too but they were 
different because they often chose to trade 
instead.” 
 
“Alfred the Great was a significant king 
because he showed that being strong through 
the use of his army was just as important as 
educating people and creating alliances.” 
 

 

study of the Anglo-Saxons and Vikings: 

 

Pupils should be able to look at 

written and visual sources and 

understand what information we can 

get from them. They can also 

understand the difference between 

a primary and secondary source 

This should be evidenced solely through 
the sourcework section (yellow) of your 
history planning. This may be simple 
sourcework activities where pupils give 
verbal or written responses. Magenta 
principles like compare and connect 
regarding sources are useful evidence 

too.. 

 

“The Alfred coin is a primary source 
because it is from the Anlgo-Saxon 
period but it doesn’t tell us much 
about him other than that he must 
have been very important if he was 
printed onto a coin.”  

“The statue of Alfred has a sword 
and a roll of paper which perhaps 
means he thought being strong in 
battle was just as strong as being 
educated - it gives a more detailed 
image of King Alfred compared to 
the coin, even though it is a 
secondary source.” 

“Maybe the statue shows greater 
detail because we have better tools 
and machinery now compared to 
when the coin was created during 
Saxon times.” 

 

 

study of the Anglo-Saxons and Vikings: 

 

Pupils can place the Anglo-Saxon and 

Viking civilisations onto a timeline up to 

the present day, showing how long ago 

this took place, as well as drawing upon 

prior learning. 

This will most likely be evidenced on your 

working wall as well as the pupil being 

able to demonstrate a verbal 

understanding - some magenta activities 

may be relevant. 

“After the Romans left Britain, the 
Saxons arrived first and were followed 
by the Vikings after that.” 
 
“Culturally, the Saxons and the Vikings 
were quite different. They may have 
both settled in Britain but they had 
different lifestyles, different trades 
and different religions.” 
 

 

 

Year 5 In the context of your local study and In the context of your local study and study of In the context of your local study and In the context of your local study and 



study of Benin: 

 

Pupils should have a historically grounded 

understanding of abstract terms such as 

Empire, Kingdom, Civilisation, and Society.  

This could be evidenced verbally or used 
fluently in written work; pupils recognise 
their meaning and can structure a response 
around them. 
 
“Perhaps the Kingdom of Benin became an 
Empire because it expanded so much.” 
 
“Benin society was very different to 
Britain at the time but that could have 
been for a number of reasons – like the 
climate and access to certain resources.” 
 
“Trade with the British Empire was the 
greatest downfall of Benin’s civilisation.” 
 
 
 
 
 
 
 
 

Benin: 

 

Pupils should be able to understand historical 

concepts such as similarities and differences, 

continuity and change, cause and effect with 

increasing fluency and doing so by beginning to 

make references across periods. 

This could be evidenced verbally or through 
our magenta principle activities. 
 

“Benin made a big mistake by trading with 
Europe because it led to the kingdom 
being conquered by the British Empire.” 
 
“This could be seen as similar to when the 
Romans invaded Britain and took control, 
removing the small Celtic kingdoms in 
charge at the time.” 

study of Benin: 

 

Pupils should be able to look at 

written and visual sources and 

understand what information we can 

get from them. Pupils can look at 

sources from different periods to 

compare and contrast and make links 

with support. 

This should be evidenced solely through 
the sourcework section (yellow) of your 
history planning. This may be simple 
sourcework activities where pupils give 
verbal or written responses. Magenta 
principles like compare and connect 
regarding sources are useful evidence 
too. 

study of Benin: 

Pupils can place the Kingdom of Benin 

onto a timeline up to the present day, 

showing how long ago this took place and 

makes references to other parts of the 

world/chronological framework with 

support. 

This will most likely be evidenced on your 

working wall as well as the pupil being 

able to demonstrate a verbal 

understanding - some magenta activities 

may be relevant. 

“In the past, Africa could have been 
quite a prosperous nation in parts, thanks 
to it’s access to natural resources. 
However, modern day issues have arisen 
because of their links with the European 
world.” 
 
“Their culture is different to ours for a 
number of reasons - this could be the 
climate and the types of resources and 
food they had access to.” 
 
Children may also make reference to 
what was happening elsewhere in the 
world around the period of the Kingdom 
of Benin. Demonstrating an understanding 
of international history. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Year 6 In the context of your local study and 

study of British society: 

In the context of your local study and study of 

British society: 

In the context of your local study and 

study of British society: 

In the context of your local study and 

study of British society: 



 

Pupils should have a historically grounded 

understanding of abstract terms such as 

Empire, Kingdom, Civilisation, and Society 

as well as social, political and economic 

change. 

This could be evidenced verbally or used 
fluently in written work; pupils recognise 
their meaning and can structure a response 
around them. 
 
“You could say that Britain underwent its 
biggest period of social change during the 
Stone Age civilisation because people 
started farming and living in one place. 
However, you could also argue that the 
introduction of currency and burghs in the 
Saxon kingdoms was a vast, nationwide 
change too.” 

 

Pupils should be able to understand historical 

concepts such as similarities and differences, 

continuity and change, cause and effect with 

increasing fluency and analysing key trends 

across the whole chronological framework. 

This could be evidenced verbally or through 
our magenta principle activities. 
 

“A key trend that is noticeable across the 
whole of the chronological framework is 
farming. It is a really important aspect that 
has led to us living the way we do, during the 
Stone Age they started farming and that 
meant we as humans started living in one place. 
Britain’s fertile land is one of the main reasons 
why the Romans, Saxons and Vikings all invaded 
and settled here.” 

“ Natural resources are also similar to farming 
in that sense, but if you look at the reasons 
behind the British Empire’s invasion of Benin, a 
large part of that was to access their riches 
from natural resources such as gold and ivory.” 

(The language sounds complicated, as long as 
the Y6 child can pick up on the key points 
mentioned - or something of equal depth.) 

 

 

Pupils should be able to look at 

written and visual sources and 

understand what information we can 

get from them. Pupils can look at 

sources from different periods and 

use them to analyse trends and use 

them as evidence to form their own 

opinions regarding social, political 

and economic factors. 

This should be evidenced solely through 
the sourcework section (yellow) of your 
history planning. This may be simple 
sourcework activities where pupils give 
verbal or written responses. Magenta 
principles like compare and connect 
regarding sources are useful evidence 
too. 
 
Pupils will be looking at a range of 
sources from all of the periods they 
have learned about in primary school. If 
pupils can accurately discuss them 
beyond surface level and use the sources 
as evidence when recording answers in 
their book or explaining answers 
verbally, this demonstrates they are 
meeting the expected standard at least. 
 
“When looking at the houses in Britain 
from the Iron Age through to the Anglo-
Saxon period, it looks like the Roman 
housing was the most advanced. 
However, it is hard to trust this because 
not everyone in Britain would have had 
Roman housing or buildings like in the 
picture, it would have only been a small 
number of people. Whereas during the 
period of the Saxons and Vikings, 
community lifestyle as a whole improved 
because more people were living in 
communities with similar housing.” 
 
“I think you can see from looking at the 
way people traded all the way through to 
the use of currency, that once currency 
started being used - it didn’t really 
change much because actually it served 

 

Pupils can demonstrate their 

understanding of the whole 

chronological framework. They can 

make references to different 

periods and their cultures from 

around the world, with reference to 

social, political and economic 

implications.  Also, they can 

distinguish the different timescales 

fluently. 

This will most likely be evidenced on your 

working wall as well as the pupil being 

able to demonstrate a verbal 

understanding - some magenta activities 

may be relevant. 

Pupils can evidence this if they can play 
all of the primary history periods they 
have learned about into the correct 
chronological order.  

(Dates aren’t vital - but children should 
be able to demonstrate any links between 
different civilisations/periods) 

 

For example, “The Romans left Britain 
and that is when it became available for 
the Saxons and Vikings to migrate there. 
This was the end of Roman Britain and 
the beginning of the Anglo-Saxon/Viking 
period) 

 

“The social make-up of Britain changed a 

lot over the course of it’s human history. 

We have gone from being nomadic 

hunter-gatherers, to living in small 

farming communities, to eventually living 

in huge cities! Then a mixture of them all 

really. If you think about modern Britain, 

we still have a mixture of everything 

apart from hunter-gatherers.” 

 



its purpose from the beginning and didn’t 
need improving. The only thing that has 
improved which you can see on the 
sources is the quality of the coin and 
detail.” 

 


